
HAPPY NEW YEAR!
Oh my goodness! I hope you
had as amazing a time as I
had at the conference in
November. The keynote
speakers, the workshops, the
colloquium and most
importantly, the people that

�Ĵ �����ǯȱ � �� �����������ǰȱ ��������ǰȱ ���ȱ
wonderful speakers from all over the world.
I have never been more proud of the
Executive of CAMT and the wonderful folks
at CCMA. Together, we are so glad you
came and hope that it was as fantastic for
you as it was for us.

First off, the Friday lunch was seated service 
so that we could accommodate over 400
�Ĵ ������ǯȱ��ȱ¢��ȱ  ���ȱ�������ȱ����ȱ����ȱ�¢ǰȱ
consider the 100 people who would not
have been welcome if we had a buffet. I am 
sure you understand. It was a fine salad and 
the quiche was terrific. Thank you, Old Mill 
Inn. Next year we expect to have a buffet 
again, but no promises this early.

I found the keynotes to be wonderfully
filled with information and inspiration and I 
am grateful that this year I was able to hear
most of them. Thank you Mary, Richard and
David with all of my heart. The workshops I

�Ĵ �����ȱ  ���ȱ�����ȱ��ȱ  ���ȱ���ȱ�ȱ�����ȱ
myself mindful of what I should be thankful
���ǯȱ �ȱ ����ȱ �����ȱ   ��ȱ �Ĵ �����ȱ � ¢ȱ
workshop were not disappointed and I
intend to produce a set of paper materials
and ideas to be posted on www.camt.ca later
in the winter for downloading.

Saturday? What can be said? Thank you to
David, Christina, Laurie, Marianna,
Stephanie, Megan, Jacqueline and Steven via
video for an amazing panel presentation and
discussion. Now I know what a colloquium
is. What was accomplished in Australia is
truly inspiring and CAMT has every
intention of helping to carry the torch
forward. Thank you again for showing us
the starting point and directions we can
pursue. A very special note of appreciation
to Felix Bednarski for his surprise visit and
his kind words. CAMT and CCMA are now
and always ready to come together with
other organizations to strengthen
Montessori in Canada for the children.
Thank you Felix.

See you at workshops and next CAMT
Conference on November 1, 2013, when we
address our theme, “How are the Children?”

Barton Graff, President
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A Montessori Adolescent Program by Shawn Butler and Kristen Crouse, London

Early adolescence is the time when the adult self is

beginning to emerge; when the child ceases to be a

child and starts to prepare for adult life. The

adolescent starts to look at him or herself, and the

world around them in a different way. Due to this 

change, we need a method of education that fosters

this emerging adult, encouraging the young lady or

gentleman to blossom to his or her full potential.

In the same way that Maria Montessori looked to the

needs and characteristics of the Casa and Elementary

aged child when establishing methods for those

levels, we must look to the needs and characteristics

of the adolescent when devising a program for them.

The wonderful thing about a Montessori Junior High

program is that it builds upon and solidifies what 

came before; the Casa and Elementary programs.

Junior High is the culmination of years of Montessori

education, and is often the time when major “ah-ha”

moments occur. An “ah-ha” moment is a time when

we can see that a child has truly figured something 

out. A Montessori Junior High program gives the

young adolescent the opportunity to not only learn

and practice the skills he/she needs for life as an

adult, it provides them time to reflect on where they 

have come from and look upon their education with

fresh eyes and a new found clarity. The ultimate goal

of the Montessori Academy of London Junior High

program is to foster a high level of academic

achievement for each individual and provide

opportunities for these young people to become good

citizens of the world as positive contributing

members of their community. Maria Montessori

recognized that the adolescent will reach a higher

level of understanding and maturity through a

balance of physical and mental work.

Montessori adolescent education is guided by the

following principles that are based on the specific 

needs of the adolescent:

 Relationship with the land through meaningful

experiences

 Development of sense of self

 Experiential learning

 Lessons that challenge the body and mind

 The opportunity to build community and trust

Guided by these principles, our goal is to satisfy the

physical, emotional, cognitive and social needs of the

adolescent. What follows is an outline that describes

how a Montessori adolescent program satisfies these 

needs by adhering to our guiding principles.

Physical Needs

 Ample physical space

 An understanding of the physical changes they

are going through

 Access to the outdoors and connections with the

land

 Knowledge of their personal physical strengths

and limits

 Capacity to physically still their body

How do we meet these needs?

 We provide an environment for both group and

individual work; a place that is bright and

spacious. Tables for working together are

available, as well as areas for calm, individual

time to work. An environment that is quiet but

still allows for movement, choice, and social

time.

 The adolescent needs a lot of physical activity

and movement; their bodies are going through

many physical changes. We need to provide

active work, where the adolescent is free to move

about and explore their physical capabilities.

Active Physical Education, time in the outdoors,

time to play, time to lift things and be physical.

We take our students on bike trips, curling,

skiing, etc. They have the opportunity to play on

school sports teams. Our teams have a ‘no cut’

rule, therefore anyone who wants to play on a

team, regardless of skill, is welcome.

 Adolescents need to challenge themselves; to

learn their personal potential. It is important that

the adolescent can understand their strengths

and weaknesses, and can challenge themselves

appropriately.

 They must try many things to learn about who

they are. We need to expose them to many

different things in so that they may find a 

strength they didn’t know they had, or find an 

interest in something that they didn't know

existed.

 They need to work with their hands; they need to

build and create to have a sense of physical

contribution and accomplishment. Our students

have put together a cold frame, sanded and

varnished a table and chair set for the Lower

Elementary hallway; they participate in large

Continued on Page 3
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community service projects at Longwoods

Conservation area by resurfacing trails for

wheelchairs, building boardwalks, and clearing

weeded areas.

 The students need time to relax and reflect where 

they fit into society; to experience solitude and be 

comfortable with themselves. They need

reflective time and journaling time provided in a 

place of solitude. As much as they like to be

active, they also need this quiet time. In our

program we call this quiet time “solo” time.

 They need to know themselves physically. Many

adolescents have a difficult time falling asleep in 

the evening. Their bodies physiologically have a

second wind, so when the household sleeps the

adolescent is raring to go. It is important for

them to establish a routine in the evening to help

them quiet down and prepare for sleep, which is

extremely important for their development.

 We have established a lunch program three days

a week, so the students learn how to plan a

menu, purchase groceries, cook and clean up.

This helps to establish healthy eating habits.

 They need to understand their sexual and

physical maturation and the associated emotions.

We have an outside health teacher teach the

curriculum to the students over the course of six

90 minute sessions. It is important they have as

much of this information before the end of their

Elementary career because they may not have it

���������ȱ��ȱ���� ȱ��ȱ�ȱ������ȱ��Ĵ ���ȱ����ȱ�����ǯȱ

Emotional Needs

 The adolescent is developing self-awareness

 The adolescent is very sensitive and critical of

themselves

 The adolescent needs to feel secured and valued

which evolves through contributions to society

and the chance to do meaningful real life work;

real work where they can see the results, they

know if they are successful, and they don’t need

the teacher to tell them if they have been

successful.

 The adolescent is very emotional and sometimes

has a difficult time seeing another perspective 

 The adolescent needs the opportunity to be a

leader within their peer group. Sometimes an

adolescent can explain things to one of their

�����ȱ��Ĵ ��ȱ����ȱ�ȱ�������ȱ���ǯȱ

 The adolescent needs to develop confidence 

through time away from adults.

How do we do this?

 The adolescent is quite sensitive and takes

everything he/she hears personally. Even

positive criticism can be misconstrued as mean.

They can be vulnerable to bouts of low self-

esteem. We need to be there to listen to our

students and help guide them in making the

right choices. As teachers of adolescents we

recognize these doubts and are able to address

situations so the adolescent feels more confident 

and empowered, rather than upset and

discouraged.

 Each of our students is placed in an advisor

group. This group is made up of one teacher who

is the advisor, and approximately 12 other

students of mixed age and gender. This group

comes together at the end of each day so the

advisor can assist and support the students in

their planning and organizing of work and life.

 We provide a connection to a specific place.  The 

classroom is not enough. It could be a local park

or conservation area. We use Longwoods

Conservation Area just outside of London where

our students camp for one night the first week of 

school. We often go back again in June to wrap

up the year.

 Community Service is important for them to feel

valued and to have a sense of responsibility

toward the community. Our students “peer

tutor” once a week within our school where they

help out in the Toddler, Casa and Lower

Elementary classes. They also contribute to

service in the larger community and beyond.

Some examples are making Halloween bags for

children at a local women’s shelter, visiting

Veterans at a local hospital, and making dresses

for children in South America.

 Maintaining their environment through chores -

daily cleaning of their environment and larger

cleaning jobs once a week. This allows them to

contribute to their classroom and to feel a sense

of ownership and pride.

 Planning activities; for example our students

plan their own camping trip the first week of 

school in September as well as larger events

school-wide. This planning requires that they

make decisions. Some may work and some may

not, and that is okay. We teach them that it is

okay to make mistakes, and the important factor

is to learn from these missteps.

Montessori Adolescent Program (Continued from Page 2)

Continued on Page 4
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Montessori Adolescent Program (Continued from Page 3)

Cognitive Needs

 To creatively express their interests, thoughts

and emotions

 To learn new frameworks for thinking

 To amass the tools that work for them

individually and to master the necessary ones for

communication

How do we meet these needs?

 Allow for opportunities to creatively express

themselves through art, music, crafts, journals,

etc. We continue to support the adolescent with

our art program and once a year we have a

visiting artist work with the students on the art

form that is their specialty. We also have regular

ongoing craft activities to allow the students to

express themselves artistically; we have clubs

such as our rock band called the Jam club, book

clubs, micro-economy, a variety of school

projects, and more.

 Through collaborative academic work, we

regroup the students and allow them to work in

pairs or small groups. This is an important skill

to learn for the future.

 To hone communication skills and to learn to

speak in front of groups, our students are given a

variety of options when it comes to the delivery

of information. When they speak in front of their

peers, they must be dressed professionally and

present professionally. Often there are times they

must memorize their ‘speech’ and other times

���¢ȱ����ȱ���¢ȱ��Ĵ ��ȱ�����������ȱ��� �ǯȱ

 Experiential learning – the adolescent is capable

of mature thoughts if they are framed within a

personal context. The adolescent needs wide

intellectual experiences, not only within the

school but also on outings. In Junior High we

take advantage of being downtown and travel to

visit many places such as the Courthouse, old

churches, heritage buildings, the Covent Garden

Market, the Fork of the Thames, and the War

Museum. Each of these excursions allows the

adolescent to experience a richness that cannot be

equaled in a classroom.

 Real world curriculum; real science and science

experiments. We have guest scientists and

doctors in to speak to the students. Every two

years during the biology unit we do pig

dissections. We also visit the Thames River to do

a water study and tour the local sewage

treatment plant.

 They love to object, argue and analyze, therefore

they need the opportunity to seminar and

discuss things through debates, community

meetings, and class discussions.

Social Needs

 This is an age of camaraderie, fellowship,

companions and teammates.

 Peer relationships are at the center of the

adolescent experience, the peer group is their

first priority. 

 Learning to work through conflicts with peers 

and to cooperate and trust one another.

 To learn how to live with each other through

recognition of the needs of others.

 To develop positive relationships with other

adults, not just their teachers or parents.

 To learn social graces within the community.

How do we meet these needs?

 The adolescent needs opportunities to form

positive relationships and experiences with

peers. We have many times within our daily

schedule for social time during meal preparation,

lunch, recess and group field trips.  We also 

allow many assignments to be done as a group.

 Their peer group is their first priority.  

Adolescents will naturally turn to their peers and

appear to be less dependent on adults, yet they

still need firm parameters set.  These parameters 

will be regularly challenged but this is often their

�Ĵ �� ��ȱ��ȱ���ȱ���ȱ��������ǯȱ� �ȱ���ȱ�����ȱ  �ȱ� ���ȱ

not react drastically, rather use the challenge of

the parameters as a learning experience.

 The adolescent needs to feel a sense of

community. They need to learn how to live with

each other, including those they like and those

they dislike. They also need causes and to

become involved and fight for things they 

believe in. Our students always contribute

generously to charities through our fundraising

activities and have the opportunity to vote on the

charities they wish to support.

 Adolescents have an acute awareness of what is

happening in the world and feel strongly against

injustices. They are given many opportunities in

Junior High to reflect in their journals on such 

injustices and their feelings, or discuss them as a

�����ȱ ��ȱ �ȱ ��� ����ȱ ��Ĵ ���ǯȱ � �ȱ �������ȱ ���ȱ

newspaper daily as well as Maclean’s magazine.

Continued on Page 5
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 Adolescence is a plane of development he

adolescent moves through. Given consistency

and support they will come out of this period

with confidence, experience, and knowledge that 

will make them exceptional young adults. It may

be a roller coaster ride for everyone, and this is

normal. We all survived this unique and

somewhat turbulent time, and so will they.

Montessori Adolescent Program (Continued from Page 4)

In early November, I was given the great privilege of

�Ĵ ������ȱ���ȱ� �������ȱ� ����������ȱ��ȱ� ���������ȱ

Teachers' (CAMT) Annual Conference. This

coincided with the 100 years of Montessori in

Canada. These combined with their partnership

with CCMA made it a truly special and successful

event.

The moment I entered the venue- OLD Mill Inn and

Spa, I felt an air of class and sophistication that was

not intimidating. The people from the inn's staff, to 

the organizers, speakers (one very kindly gave me

����������ȱ��ȱ���ȱ  ������� Ǽǰȱ�¡ ��������ǰȱ�Ĵ ������ȱ

were all friendly and welcoming! It is a hard balance

but I feel this is the real essence of Montessori-

sophisticated learning method that welcomes and

encourages each child to explore and uncover their

own potential.

This idea is really what helped me realize that being

a Montessori directress is not just a calling but a gift

given to me that I would have been a fool not to

take. Not everyone is given this opportunity to help

make a difference in a child's life and vice versa, yet 

in a Montessori classroom this happens day in and

day out.

What cemented my thought that this is where I was

meant to be were the keynote speeches of Mary

Caroline Parker and Richard Ungerer. First of of all,

the former referred to the book Montessori: The

Science Behind The Genius that I have also just been

reading. Then she ties in the Montessori Philosophy

with Social Responsibility (“Skills for Living in the

World: Montessori and Social Responsibility”). I

could not believe my eyes or my ears because this

school year saw me introducing more of these ideas

to my Casa classroom starting with Peace Day on

������ ���ȱ Řŗȱ ǻ�Ĵ �ǱȦȦ      ǯ  ����ǯ���Ȧ

article/307ea83e02b170e3ff339979db4aaa82), United 

Nations Day on October 24, and at the time I have

planning for International Day of Tolerance on

� ���� ���ȱ ŗŜȱ ǻ�Ĵ �ǱȦȦ����ǯ  ����ǯ���Ȧ��¢-of-

tolerance/). What has sparked my interest in

discussing social justice ideas with the children has

been my volunteer work with the organization Wiser

Earth, a global social network for

sustainability. ( They have even so graciously made

my write ups about these past events as blog posts on

their website. Included are the links to them.) To

hear it from Mary Caroline Parker really validated,

that I am on the right path.

This was felt even more strongly at the end of the day

with Richard Ungerer’s talk about the future of

Montessori and how we are all encouraged to do our

part (“Montessori Education Can Change The World:

Building A Global Montessori Movement”). It struck

� �ȱ����ȱ��ȱ� ¢ȱ�  �ȱ��Ĵ ��ȱ  �¢ǰȱ�ȱ����ȱ����ȱ����ȱ��ȱ

spread the word about Montessori in a way I never

would have thought possible. Being in a Montessori

environment, helped me think and act outside of the

box and Wiser Earth gave me the medium to do just

that.

Thank you, CAMT and CCMA for hosting and

organizing an event that strengthens not only our

very own Montessori community but also seeks to

� ���ȱ���ȱ  ����ȱ�ȱ��Ĵ ��ȱ�����Ƿȱ

CAMT Conference Experience by Maria Arguelles, Scarborough



Barton Graff is a ROCK scientist, lecturer, and 

Montessori educator!

If a child asks, “I want to be a scientist”, the best

advice would be: “you should meet Mr. Barton

Graff”. 

If a parent wonders what teacher will be the most

beneficial for a child, the best answer might be: “you 

should contact Mr. Barton Graff and enroll your child 

to the school where Mr. Graff teaches.” 

If you would like to learn more about the Ontario

rocks and minerals, it is Mr. Barton Graff who will 

satisfy all your questions.

The workshop “Ontario Rocks” was chosen because

of the theme. Personally, I am a big fan of

discovering Ontario like exploring the Muskoka

region or Oakville landscapes. The first thing that 

������ȱ� ¢ȱ�Ĵ ������ȱ  ��ȱ�ȱ������¢ȱ��ȱ�������ȱ�����ȱ��ȱ

rocks on every table in the room. The feeling of

something mysterious and interesting struck me

right away as soon as Barton Graff began his 

presentation. It was an explosion of knowledge,

emotions, visuals, humorous remarks, and a huge

respect to the audience that came to learn. The

expectations have been achieved. I could see how

carefully everyone listened and participated in the

discussion. I wish the workshop could have

continued more than one hour. My notes of four full

pages are valuable now for the science class with my

elementary students.

Barton Graff demonstrated a high level of teaching 

with passion and respect to both, the topic and the

audience:

1. His “hook” was an experiment that opened a

lovely conversation;

2. The sense of humour kept the entire lecture

extremely interesting;

3. The use of technology and different visuals 

helped understand many of scientific terms and 

concepts;

4. Complimentary CD as a classroom resource was

a thoughtful gesture.

As a Montessori and certified Ontario teacher, I 

would like to thank CAMT for a tremendous work to

make the Fall Conference informative, productive,

inviting, and inspiring. Also, I am grateful to Barton

Graff for an outstanding performance of the Ontario 

rocks and minerals lesson.

The workshop on Ontario Rocks by Barton Graff 

helped me implement an amazing project with my

Grade 2 students: Research on Volcanoes and

Natural Resources of Canada. The children were

provided with the lists of questions and ideas how to

make a project, and then we had a series of group

discussions through the deep search in the Internet,

reference books, and classroom’s geography

materials.

The workshop information on glaciers, earthquakes

and their nature, the differences between rocks and 

minerals was developed through

1. Classroom’s science experiments with the rocks

and minerals samples;

2. Reading comprehension lessons based on the

stories about three types of rocks and mountain

formation;

3. Making the models of a mountain, volcano, and

the earth to demonstrate the layers of the earth

and their formation.

The pictures are the examples of a hard work the

students have performed in class.

Workshop Review—Ontario Rocks! by Helen Efimova,Toronto
Page 6



Montessori Reading: Then as Now by Diane Duff , Ottawa
Page 7

Continued on Page 8

In the year we celebrate the centenary of Montessori

in Canada, it is appropriate to applaud Dr.

Montessori’s understanding of how reading develops

in young children.

As a reading teacher and a mother, I have witnessed

first-hand the importance of children’s earliest efforts 

to spell, to move first from the known of language to 

the unknown of word structure (and not the other

way round). But, of course, Dr. Montessori had

observed and documented that decades earlier:

Writing facilitates reading.

Spoken Language

� ���������ȱ����ȱ���  ȱ����ȱ  ��Ĵ ��ȱ��������ȱ������ȱ

be grasped until children have experienced what she

called “the conquest of spoken language”. The road

to that achievement begins at birth.

A nascent skill called phonological awareness begins

to develop in infancy and underlies babies’ ability to

parse the speech stream into words, to appreciate

��¢��� ǰȱ��¢ȱ�Ĵ ������ȱ��ȱ��Ě������ǰȱ���ǯȱ� �ȱ���¢ȱ

increase receptive language skills, babies also

develop expressive language skills, first cooing and 

babbling, and then, somewhere between 9 months

and a year, pronouncing their first intentional word.   

Although receptive vocabulary (words we

understand) is always larger in human beings than

expressive vocabulary (words we use), after children

speak their first word, expressive vocabulary 

develops quickly. Children’s receptive and

expressive vocabularies are fundamental to their

ability to develop competence in language structure

(grammar and syntax) and to acquire background

knowledge about the world. So equipped, children

are able to demonstrate their verbal reasoning skills

by pointing in response to such questions as, “Where

is the train?” or later, answering questions about who

or why.

� ��Ĵ ��ȱ��������ȱ�������������

In order to learn to read, children must also develop

print awareness, knowledge of the alphabetic

principle, and phonemic awareness.

Print awareness begins to develop between 18

months and 2 years and can be seen in children’s

ability to recognize, for instance, an octagonal red

sign on the street and know it says “stop.” Although

they can’t yet read this word out of the context of the

street sign, toddler’s receptivity to environmental

print shows that they are learning that ideas can be

������ �Ĵ ��ȱ�������ȱ�����ȱ���ȱ�¢� ����ǯȱȱ� �ȱ���ȱ��� �ȱ

time, they learn the right way to hold a book, and

later, that text is read from left-to-right. Between the

ages of 3 and 5, children develop an understanding

of the alphabetic principle. They learn that the

���������ȱ��ȱ�����ȱ���ȱ��Ĵ ���ȱ��ȱ���ȱ��������ȱ  ����ȱ

����ȱ�ȱ��� �ǰȱ���ȱ����ȱ  ��Ĵ ��ȱ� �������ȱ���ȱ  ����ȱ

��� �����ȱ��ȱ��������ȱ��Ĵ ���ȱ���������ȱ���� ȱ����ȱ��ȱ

right. All along, most children have been developing

phonemic awareness –sensitivity to the sounds

within words (a subskill of phonological awareness).

This is an entirely auditory process, but when

coupled with an understanding of the alphabetic

principle, such as through the introduction of the

���������ȱ��Ĵ ���ǰȱ��ȱ����  �ȱ��������ȱ��ȱ� ����ȱ�����ȱ

to symbol and begin to segment phonemes (ma = /m/

+/a/ ) for spelling and blend phonemes (/s/ + /a/ = sa)

for reading.

Expressive Vocabulary

15 months………………………20 words

20 months………………………50 words

24 months……………….…….100 words

36 to 48 months…………..… 1000 words

Preschool…………...… 1500-2500 words

Language processing ability early in life is a func-

tion of how much language children hear and a

strong a predictor of how well they will read.

Although Dr. Montessori suggested children be

taught the sounds of consonants only, contemporary

research repeatedly confirms that children who learn 

��Ĵ ��ȱ�����ȱ���ȱ��Ĵ ��ȱ������ȱ��ȱ������ȱ�����ȱ���ȱ

������ȱ��Ĵ ��ǯȱȱ�¢ȱ��������ǰȱ�����ȱ  ��ȱ�����ȱ��Ĵ ��ȱ

sounds alone, do not learn them as quickly, and are

uniquely impeded if they have phonological processing

��������ǯȱ��ȱ  ���ǰȱ���  �����ȱ��ȱ��Ĵ ��ȱ�����ǰȱ  ����ȱ

are phonetically iconic, seems to improve phonemic



���£���ȱ����ȱ� ��Ĵ ��ȱ��������

As a child learns to blend phonemes, he repeats the

sequence of sounds over and over, slightly altering

the pronunciation, until, as Montessori described, the

moment is reached when “finally the word bursts 

upon his consciousness.” It is in witnessing these

wonderful and independently achieved “aha”

moments that the teacher realizes the power of

phonics instruction.

Although there are those who say English is too

irregular to learn through phonics, fully half of

English words have regular sound-symbol

correspondence. Children who are given appropriate

instruction in phonics, syllabication rules, and word

meaning and history will find only about 4% to be 

really irregular. These irregular words must be

memorized.

Montessori acknowledged that few children

‘graduating’ from Casa are accomplished readers

when she wrote, “…the children had acquired the

mechanical technique of writing and reading…Their

progress, however extensive it may have been, could

��ȱ������ȱ��Ĵ ��ȱ� ���ȱ����ȱ�ȱ����������ȱ���ȱ�����ȱ��¡ �ȱ

step in advance, the elementary school.” She knew

that, although we use “reading” to signify both word

reading and the reading of complex passages, they

are not the same process: “Between knowing how to

read the words, and how to read the sense, of a book

there lies the same distance that exists between

knowing how to pronounce the word and how to

make a speech.”

And in this, as in the beginning, she anticipated

contemporary researchers who explain it this way:

“Whereas word recognition seems critically

dependent on phonological processes (particularly

������ ��ȱ����������¢ȱ���ȱ��Ĵ ��ȱ���  �����Ǽǰȱ�������ȱ

comprehension appears to be dependent on higher

level language skills (vocabulary knowledge and

grammatical skills).”

As lower level language comprehension and word

recognition skills are brought together in reading,

first at the level of the word, then the sentence, then 

the paragraph, and so on, readers become more

automatic in word recognition and more strategic in

language comprehension. Each set of skills is

reinforced through practice, and so we describe

reading fluency as the result of recursive practice.   

Dr. Montessori’s insights about the importance of

vocabulary acquisition, real world experience, early

writing, and language structure are incontrovertible

and borne out by contemporary research. Now, as

then, Montessori children are richly grounded in

many of the fundamental skills necessary for their

development into confident, fluent readers.  But she 

knew that.

NOTE: In the interests of space, this article has been

published without references; A fully referenced copy is

available by emailing info@dianeduff.ca 

Montessori Reading (continued from Page 7)
Page 8

The most common set of “sight words” – the Dolch

list– contains 220 function words (prepositions, arti-

cles, adverbs, pronouns, conjunctions, and adjectives).

These words are not all irregular, but may fall into

phonics knowledge not yet acquired by a young read-

er. These words allow us to establish relationships

among ideas and, as such, are a necessary, but not

necessarily sufficient, list of words to be memorized as 

early as possible.
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What is awaiting the Montessori child after upper

elementary? It is the onset of the teenage years that is

puzzling for most parents and educators. I have

heard some teachers saying that they cannot stand

children at this age. They are immature, irresponsi-

ble, disrespectful, and the list goes on and on. How-

ever, if we look at the adolescence stage from the

Montessori developmental lens those teens - who are

full of energy, hope and anticipation for the future -

are eager to explore, communicate, achieve, socialize,

and collaborate. Adolescents are in that stage of their

lives, when they are trying to find their place in the 

world around them, where everyday brings in a new

adventure. They are ‘ErdKinder’ or Earth-Children!

Montessori’s answer to adolescence is living in and

running the business model of a farm, a vision that

would undoubtedly enrich those students’ lives and

elevate their knowledge to new cosmic and terrestrial

heights. But how feasible is that nowadays? Where

do we get the land to do it when most schools are

situated in urban communities? May be the answer

is: Montessori and the Adolescent with an Urban Perspec-

tive.
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urday, November 3rd, 2012 at the CAMT conference

celebrating the centennial of Montessori education in

Canada. The presenters, who are Junior-high teachers

at the Montessori Academy of London, demonstrated

what in my opinion is a successful example of Erd-

Kinder with an urban twist in the heart of the city.

The session started with a virtual tour of the school

and the Junior-high environment. There was an

earthy feel to the classrooms sure to stimulate the

curious minds. What can I say but ‘Wow’! What a

busy daily and weekly schedule, which involves

great activities including 45 minutes morning rota-

tion (of 41 student split in three different groups) of 

math, writers’ workshop and French classes. Fol-

lowed by:

 Cooking support e.g. meal preparation and set

up, or baking

 Business and technology e.g. update the website,

produce a video, etc.

 solo time

 Physical education

 Music

The day ends at 4:00 pm after exploring topics in sci-

ence and humanities. On Thursdays, the students

spend full band 1hr 15 minutes on one of the follow-

ing activities:

 Student service groups

 Extended meal preparation and set up

 Extended cooking support

 Micro-economy: helping make produce for the

local market

 Dire straights: trying to get some projects done at

the last minute

 Classroom helpers and community work

Students are also engaged in other weekly responsi-

bilities, such as, meeting moderators, grocery shop-

ping and meal planning, and eco-helpers. I think this

Junior-high or adolescent program engages students

with a blend of academics, as well as community

work and social responsibilities. It offers students the 

opportunity to follow their interests and pursue their

dreams. Moreover, it fulfills Dr. Montessori’s vision 

of the future of education, which “is no longer of people

taking exams and proceeding on that verification from that 

secondary school to the university, but of individuals pass-

ing from one stage of independence to a higher [one], by

means of their own activity, through their own effort or 

will, which constitutes the inner evolution of the individu-

al." After all, the Google guys: Sergey Brin and Larry

Page are a living example of Montessori’s vision.

���¢ȱ��������ȱ�����ȱ�������ȱ��ȱ�Ĵ ������ȱ� ���������ȱ

schools, where they learned how to think for them-

selves and pursue their interests.
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When I looked at the descriptions of the workshops

that were being offered at the recent CCMA 

conference in Toronto, “Ontario Rocks!” immediately

������ȱ� ¢ȱ�Ĵ ������ǯȱȱ�����ȱ�ȱ� ���������ȱ�������ǰȱ�ȱ

love all topics that have anything to do with Cosmic

Education, and like many of my students, I have a

rock and fossil collection.

Walking in the door, I knew I was in the right place;

each table had a huge rock at the end of it. I found

the biggest one, sat down and waited for my

workshop to start.  Out comes Barton Graff, an 

energetic, approachable, rock lover. He started his

workshop with a ‘brief’ (3.25 billion years to be exact)

history of Ontario. His descriptions of the geology of

Ontario were interesting, exciting, and surprising,

even for an amateur geologist such as me. Barton

taught us about the geologic importance of southern

Ontario, as well as the near north, he taught us how

to identify different rocks and their ages, and he 

shared resources that would help us out in the

classroom. I thoroughly enjoyed myself, and re-

ignited my love of rocks. The only drawback is that

now I want to be a geologist!

Upon my return to the classroom, I shared the

geologic story with my students. The importance of

Sudbury, and how it effects today’s economy was 

lost on my students, but the fact that a giant asteroid

hit Ontario billions of years ago (1.8 bya), and we

have only discovered it’s riches in 1856, and the fact

that one can see it from space, made quite the stir in

my Senior Elementary classroom. Immediately the

students got on Google maps in order to try to prove

me wrong. Surely, something that happened to the

earth before there even was a North America, would

not be present today? But upon closer inspection,

they were able to see the impact site. Once we got

over the initial excitement, we contacted the

Geological Survey of Canada, and ordered our

Ontario Geology map.  The amount of different types 

of rocks was amazing, and I think we might have

some young geologists in the making.

Workshop Review—Ontario Rocks! by Natalie Gamble, Ottawa

St. Christopher’s is one of Victoria’s oldest and most established Montessori schools. Our
quaint two-classroom school house caters to 80 preschool and kindergarten-aged chil-
dren in spacious and attractive classrooms and child-centered landscaped grounds.
Steps from the beach, and a stone’s throw away from Windsor Park, our school offers a
respected and enriched program that embraces life and learning for all involved.

St. Christopher’s Montessori school is a non-profit society, with an elected Board of Di-
rectors, a full-time Head of School, a dedicated faculty and an engaged and supportive
parent community.

St. Christopher’s Montessori School creates a warm and secure learning environment;
our school is solely designed for the needs of the young child. We foster independence,
love of learning and respect for self, others and the environment. Throughout our
school’s 3-year Montessori Program, our children develop the social and cognitive skills
that give them the foundation to develop their individuality and fully engage in all of their
learning environments. Our children learn that school is the place where they succeed
and have fun!

Head of School Position – To begin August 2013
St. Christopher’s Montessori school seeks a passionate leader for the role of Head of School. The successful candidate will be an ambassador
with the right balance of charisma, vision, and collaborative relationship skills that will sustain the academic integrity and warmth for which St.
Christopher’s is known.

Essential Qualifications:
A current BC teaching certificate; or equivalent that meets the BC Ministry of Education eligibility requirements
A minimum of 5 years of exemplary teaching experience
Instructional administrative leadership
Abilities to engage and facilitate strong relationships with the children, parents, teachers and Board of Directors
Competent PC skills (word, excel, email)

Highly Desirable Qualifications:
Credentials and certification in Montessori education; or, a deep understanding of Montessori methods, with a willingness to learn more
Effective in community outreach

Interested candidates should submit applications and a statement of their educational and administrative philosophies
no later than noon Pacific Time, Thursday, February 28, 2013 to:
St. Christopher’s Search Committee c/o Stacey Voll staycvoll@gmail.com
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Workshop Review—Strengthening a Unified Vision of Montessori by Donna Thompson, Uxbridge

I would like to take the opportunity to scribble a few
lines in response to one of the many intriguing and
�������������ȱ  ��������ȱ�ȱ�Ĵ �����ȱ��ȱ�����¢ȱ��ȱ����ȱ
of the CAMT/CCMA Conference. Mary Parker
crossed borders and like a good neighbor she joyfully
handed us a brimming cup of an ingredient for one
of the most flavourful dishes in the recipe book of 
our work with children, the art of observation. Given
her years in the field and her current position as 
Head of School, the core ideas were relevant and
most welcome. She engaged the group from the
outset as we answered skill testing questions; I say
this tongue in cheek. In doing this she asked us to
actively examine our skills of observation. This was
in keeping with the needs of a room full of lifelong
adult learners. From this I ascertained that for
myself and others the skill/art of observation is very
� ���ȱ ȱ �ȱ ��������ȱ ��ȱ �Ĵ ������ȱ ȱ ���ȱ ȱ ���ȱ
accomplishment of an immediate goal or task. In
this way we often block out or remove peripherals.
This can work well in some situations when there is a
barrage of visual cues or dire in others. I am
confident you can think of examples of both 
instances. In the workshop the scores f the
participants were low when asked for specifics about 
the picture on the wall outside the room, fireplaces in 
the adjoining room, sign above the gift shop etc..
How do we explain this? I will give it a try.

Were we, a room full of Montessori teachers, weak
���������ǵȱȱ
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signs showing the directional to the workshop,
washroom, familiar faces of Montessorians from our
����ȱ ��ȱ �������ȱ ȱ ���ȱ �Ĵ ������ȱ �ȱ ����������ȱ ��ȱ
opposed to a leisure stay. The focus or task at hand
often determines what we observe. In the second
activity a specific object was placed on the table of 
one group. They were asked to record what they saw.
The level of detail was impressive with few
inaccuracies. I think this teaches us that observation
��ȱ���¢ȱ�������¢ȱ������ȱ��ȱ�Ĵ ������ȱ���ȱ�����ǯȱ� ��¢ȱ
very astutely reinforced this in the discussion and
handout on guidelines for observation of a parent or
�������ȱ��ȱ���ȱ��������� ȱ��Ĵ ���ǯȱ�ȱ  ����ȱ�����ȱ��ȱ����ȱ
as enlightened observation, as this effectively gives 
parents educated goals for focusing their powers of
observation. I agree with Mary that is an important
tool for a true understanding of their child in the
��������� ȱ��Ĵ ���ȱ��ȱ�ȱ� ���������ȱ�������� ���ǯȱȱ� �ȱ
as teachers also have specific goals in mind when we 
actively observe. Montessori has often stressed the
need to use observation as a task in isolation from
other classroom responsibilities and as an important
function of the teacher on a regular basis. More aptly
put take the time to see and only this. Mary also

reinforced this in her workshop. I thought her
handout of guidelines for observation in the
classroom was most complete and an excellent
resource. Warm thanks Mary.

I also would like to applaud Ms. Parker , knowing
that I am scribbling on rather at length, for  defining 
the complications inherent in the practice of people,
professional and non professionals, engaging in the
art of observation. Our human baggage,
perceptions, emotions and interpretations can colour
what we see, no doubt. She stressed the importance
of starting each new day with a fresh and open
perspective. I would qualify this, and I believe she
would agree, that this does not mean we need to
completely dismiss past observations but watch for
change and avoid negative stereotypes of children.
With regards to the original premise that visual
acuity is definitely influenced by human tendencies, I 
would add that we are capable of filtering, 
channelling and choosing what we feel, experience
and interpret and applying logic. Sherlock Holmes
would be proud in a fictional sense, as we apply and 
hone these skills of discovery. In this way we can
often augment, focus or sharpen our observation
skills. One example would be that we choose
experiences that will allow for broader visions and
enrich us personally, shaping our backpack when we
can. We engage with nature through hiking, biking
or just planting a tree in the community. In this way
we enhance the art of observation with regards to
children and their interactions with nature and care
of the environment. Through exposure to diverse
cultures, we, as individuals, gain an increased
perception and knowledge of the beauty inherent in
a cultural mosaic. This perception lends a deeper
understanding when observing children from other
cultures. There are many more examples of
experiences that enhance our perceptions, knowledge
and interpretations in general.

Through collaborative work with other teachers,
administrators, parents and by engaging in
workshops/conferences, we gain the power and
avoid the pitfalls inherent in observation. Great
thanks goes to Mary for awakening a perception and
or knowledge of what it is to truly see. In our
journey to create a love of learning and encourage
growth towards global citizenship in the children,
we continue to celebrate the veritable Monet, Renoir,
� ����Ĵ ǰȱ �� �����������ȱ � ���������ȱ ǻ� ¢ȱ ��������ȱ
favourite), maybe even the Mona Lisa of
Observation as an important tool. J Thanks again
Mary Parker. You are a great neighbour in this our
global community of Montessorians .
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The Hand is the Organ of the Mind byWendy Agnew, Kenilworth

Montessori’s famous words, ‘the hand is the organ of

the mind’ seemed to resonate large at Magnificent 

Hill, a teaching and learning farm in Haliburton

Ontario. Every autumn, we take our junior high class

on a nature odyssey and, for the second time, we

found ourselves immersed in the incredible beauty,

cyclic work, and inspiring camaraderie of living

sustainable choices. Our students camp on the land,

cook for themselves, clear pastures, entwine with

needs of chickens, ducks, pigs and goats in a series of

chores that give story to consumer habits. “Where do

you think our eggs come from … our bacon … our

milk …soap…honey…vegetables????” These

questions are answered through a serious of practical

life activities that link necessity with survival and

invention.

In the beginning, the stars of the experience are the

goats who are ‘kids’ themselves; playful,

adventurous, insistent, demanding. The students are

charmed by the non-verbal nuances of communing

with other-than-human species in a dance that

expands the notion of agriculture into relationship.

We study the agricultural revolution in the abstract,

and this experience helps to ground our perspectives

in time and space.

Feeding The Ducks – A Cornucopia of Touch

The ancestor project (an exploration of family

through dramatis persona) follows the farm

immersion experience that offers a sensorial 

understanding of what it was like to live without

electricity, to lug water, to clear the land for pasture,

to nurture animals that, in turn, end up on the table

to nurture the family.

Goats Await Water

It seemed to take a day or so before the rhythm of the

farm found its way into all our hearts. Sometimes,

there were questions from students that hinted at the

desire for instant gratification. These were lovingly 

deflected into the dependence of product on process 

and a delightful culmination was our gourmet pizza

night. To illustrate the seemingly magical

transformation of sweat into sweet the students

rolled dough, harvested vegetables and edible

flowers and baked their own pizzas in the womb-like 

outdoor oven.

Wrestling a Boulder

A general sense of wellbeing and collective reliance

became quickly palpable. When one of the pigs

refused to climb the ramp for the ‘truck bound for

glory’ she was listened to by Forest, our host. There

was no forcing - but patience, postponement and a

change in strategy. All creatures of the farm, from

bees to chicks, were seen as participants in the mind

Continued on Page 13
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tempered with compassion and respect for

interconnections of physical, emotional and global

survival.

As we sat by the campfire listening to our wonderful 

guide Cedar playing her didgeridoo, the students

reflected, and boundaries between earth and human 

seemed to take a subtle shift. “I’m thankful for the

animals,” said someone and it seemed to come from

a new place that we had created, all together, with

our hands.

Website for Magnificent Hill:  

�Ĵ �ǱȦȦ� ����ę��������ǯ  ��������ǯ��� Ȧ

Wendy Agnew:

wagnew@rocketmail.com or

wagnew@sustainabilityfrontiers.org

Sustainability Frontiers:
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Dessert Pizza with Nasturtiums

The Hand is the Organ of the Mind (Continued from Page 12)
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Transitions by Judith A. Orion

I am often queried about the optimal time to move children

from the Infant Community to the Primary class. It is a

questions raised in schools, raised by parents, and

questioned particularly by the Primary class directress.

Over the years I have seen many children held too long in

an Infant Community only to watch these “normalized”

children regress into deviated states and then be deemed

“not ready” for the move to the Primary class.

How best can we prepare teachers and parents to

anticipate the move and be open to this transition when the

child is ready, not when the administration or teachers are

ready? Like all transitions, when a preparation is planned

for, when the child’s behavior is observed closely, when we

can take advantage of a flexible transition policy which 

allows children to move when they need to, the transition

usually goes without much fuss or angst. This presupposes

that the parents and the teachers involved are fully

prepared for the transition prior to its beginning.

If we remember that the child at the end of the first sub-

plane of the first plane of development is exhibiting signs 

of the transition from the unconsciously functioning

absorbent mind to the consciously functioning absorbent

mind, we can observe definite physical, social, cognitive 

changes in the child. These “signs of readiness” are easily

observable by someone who knows the child well, who can

observe subtle changes in behavior.

 We observe concentrated cycles of activity in the child,

especially in the longer practical life exercises. We know

that the child constructs himself through his own

independent work. We also know for children this age,

that the practical life activities and those activities

involving language materials are THE materials in the

I.C. that engender concentration, prolonged cycles of

activity and interest. The practical life activities, in

particular, are those needed to be done, BY THE CHILD,

to begin to eliminate those budding psychic deviations.

We know that it is the child’s own work that aids that

subtle moved from the unconscious to conscious

absorbent mind.

 The child’s level of spoken language has noticeably

advanced and the child frequently engages in

conversation with friends at meals or in group activities.

 There is repetition in the use of nomenclature cards; for

example, a child works with cards, giving the names to

another or repeating a lesson given to her.

 The child demonstrates a higher level of independence

and lower level of mess during lunch and/or snack.

 The relationship to toileting may not be 100%

independent but needs to be on its way to mastery. If the

child is not wearing underpants yet but is ready

otherwise, the transition is dependent on the Primary

directress’s decision or a further dialogue between the

adults involved. When parents put children in paper

diapers from birth and continue to use them once the

child is walking and perhaps interested in using the

toilet, the entire process is often delayed. The result is

usually a child who is detached from her bodily

functions; this child may take even longer to

independently use the toilet. When we delay the

transition into the Primary class, due to a delay in

“toileting readiness” we are, in essence, punishing the

child because of a situation created by the adults in the

child’s life. We ask a child to put her intellect “on hold”

until she chooses to use the toilet and use it

independently. The timing of this usually coincides with

a psychological stage known in traditional literature as

the “opposition crisis”; we refer to this crisis as the

“crisis of self affirmation.” The child’s favorite word 

during this crisis is “NO.” To insist on using the toilet

during this time often results in temper tantrums, at

worse, and extreme manipulations by the adults, at best.

From my experience, if we simply allow the child to

begin the process of transitioning to the Primary class,

  ����ȱ����¢���ȱ����ȱ���ȱ������ȱ������������¢ǰȱ��Ĵ ���ȱ

the child in underpants, the child will simply begin

doing what everyone else does in this environment. It

may take a few weeks, but if we trust the innate wisdom

of the child, we know that if we do not manipulate the

child, give the toileting over to the child, the child will

come around and choose to use the toilet as everyone

does.

 The child demonstrates a social awareness of other

children and is comfortable in an environment

interacting with ten or twelve others. With the increase

in spoken language abilities, we see an increase in social

awareness and a desire to communicate with others

about their work.

The transition needs to be flexible to meet the needs of each 

individual child. The Infant Community directress invites

the Primary directress to observe the child for at least a half

-hour. They function as a team in preparing the parents for

this next developmental move to an environment with

larger numbers of children (25-35) and a three-year age

span. It is as hard for parents to envision their child in this

expanded environment as it was for them to watch their

child go from the two adults: 1 child ratio of the home or

the one adult: 3 babies ratio of the Nido to the two adults:

Continued on Page 15
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10-12 children ratio of the Infant Community. The first step 

is, as was done prior to the entrance to the Infant

Community, a home visit from the new teacher and

possibly a “preparation” parent conference with both

teachers and the parents. The parents will also observe the

Primary class and be given time to formulate and ask

questions and voice concerns about the change. They need

to be aware of the basic differences between the two 

environments:

 The infant community usually communicates daily with

the parents; this is not a possibility in the Primary class.

 The Primary classroom has perhaps four times the

material of an Infant Community and the expectation for

the level of work and concentration will increase.

 Some activities in the Infant Community are group

activities, or become group activities, and take up much

of the morning, e.g., language activities, some food

preparation, snack.

In many Primary classrooms food preparation is

individual work, and snack is eaten with an invited

companion. It takes the children time to adjust to this

change. The idea of needing to be invited to join

someone’s work may be new to the transitioning child.

The Infant Community directress takes the child for a visit

to the Primary class to point out similar materials and

familiar children. Most of us already have some flow 

throughout the school, with the Infant Community

children taking compost to the worm bin, or paper

clippings for animal bedding or gluing exercises to the

Primary class; so there is some familiarity with the primary

directresses and classrooms. One could also take a

“community” walk with the Infant Community children to

peek into the rest of the school. One I.C. directress I know

�����ȱ��Ĵ ��ȱ�����ȱ���ȱ��������ȱ�����ȱ��ȱ��� �ȱ��ȱ���ȱ

primary materials as language materials, thereby

familiarizing the toddlers in the names of some of the

materials they will encounter. After this initial visit the

child may make several short, or long visits, depending on

the child. An older child may serve as a mentor, going to

invite the younger to visit the class or offering to “teach” 

early sensorial lessons or vocabulary cards. The Infant

Community child can be invited to join the Primary class

on the playground. The celebration of the “real move”

could involve formally moving the child’s belongings from

the cubby in one room to the other.

In keeping with our philosophical stance of being ready to

“discover the new child each day,” when the Infant

Community directress passes on the child’s records, she

needs to emphasize the lessons given and mastered not the

child’s behavior. These children are ready for challenging

���������ȱ����ȱ�������ǰȱ���������ȱ��Ĵ ���ǰȱ����¢ȱ���������ȱ

work and vocabulary enrichment cards when they enter

the Primary class. They may be the “baby” of this class, but

they have much experience in self-care and independent

work already behind them. If the child is presented with

lessons she has been doing for some time, her needs will

not be met and the child will show signs of regression. If

the class “tradition” is to begin the morning with a class

lesson (hopefully not!), this young child, ready to work,

may also show behaviors labeled “naughtiness.”

HOLDING PATTERNS

The child should move to the primary class when he is

����¢ǯȱȃ
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child or the Infant Community. School administrators need

to cooperate with the directresses and families to work out

the logistical and financial aspects of these transitions. I 

realize that there are times, at the end of a school years,

when a transition is not possible. However, to keep a

“ready” child in an Infant Community for more than a

month is not advisable.

We do know that the child can only construct herself in an

environment that meets her developmental needs. An

environment which does not satisfy those developmental

needs is one in which deviations occur. We see this

phenomenon in all the planes of development but

development is occurring so rapidly in the first plane that 

when a child is held too long in an Infant Community,

there is a rapid deterioration in behavior. The child who

yesterday seemed to be an example of normalization may

today, suddenly, exhibit what Montessori called psychic

deviations – a deviation from one’s normal path of

development. To avoid creating a situation promoting

deviations developing, the adults guiding the child and

providing an environment for positive self construction

must be willing to observe, plan, prepare and allow

transition to occur naturally. We must continually ask

ourselves: “For whom does the school function: for the

needs of the adults or the needs of the child?”

“To assist a child we must provide him with an environment

which will enable him to develop freely. A child is passing

through a period of self realization, and it is enough simply to

open up the door for him.”

Maria Montessori, The Secret of Childhood

Transitions (Continued from Page 14)



the heart of the Montessori Method and the focus of
Ms. Parker’s presentation. I can recall during my
training having to observe children of different ages 
with a goal of 100 observation hours. During the
observations I recorded what I saw all the while
thinking in the back of my mind, ‘what am I going to
get out of all these hours?’ In the end I saw the point:
I was training myself during each and every
observation.

During the presentation Ms. Parker reviewed the
different types of observation, the way in which we 
observe, guidelines we should always follow while
observing a child and enforcing the importance of it
with a series of thought-provoking and heartfelt
quotes by many philosophers including Dr.
Montessori. I left the presentation with a stronger
enthusiasm toward observations and a renewed
passion for their importance, when it was so
eloquently put by Ms. Parker that, “we not only see, we
interpret what we see. When you observe a child you’re in
the presence of witnessing miracles.”

“How many of us have come across or become intrigued by
Montessori through an observation?”
So begins the workshop presented by Mary Caroline
Parker, AMI Board member, Head of School at the
Barbara Gordon Montessori School in Texas,
Presenter and Montessorian.

I remember the moment I was first introduced to 
Montessori like it was yesterday. Originally hired as
an after school program coordinator I was given the
opportunity to observe a Toddler Community. An
hour later, after the deer in headlights look subsided
from my face I knew two things. One, I had seriously
underestimated children and how independent and
self-sufficient they are and two, that I had to learn 
more about the philosophy that provided children
with this opportunity to flourish.  

Dr. Maria Montessori began a similar way…by
simply observing children. To me, that is what is at

Workshop Review—The Art of Observation By Janis Koenders ,Whitby
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one time and mix the lessons with other activities
such as singing, reading stories, short independent
work periods, snack time or indoor play.

Your hard work has paid off and normalization is 
occurring. What next? You need the time and ability
to observe the individual children on a regular basis.
Remember this must be done unobtrusively. If you
are having a problem with a child, analyze the
behaviour and ask yourself why you are approaching
this particular child. Recognize when a child needs
more help than what you are able to give. Involve
the parents if what you are doing isn’t working.
Children aren’t just a product of Montessori training
but also of their home environment. Give a child self
confidence by making them responsible for a regular 
activity in the classroom. Have a problem child
work with a younger child on an activity that the
older child does particularly well. Involve other
teachers or your principal by having them observe a
child for a second opinion. They may have ideas that
will work. If you have introverted or “barrier”
��������ȱ����ȱ����ȱ��Ĝ����¢ȱ��Ĵ ���ȱ��������ǰȱ  ���ȱ
with them as a smaller group or have them watch
another small group activity. Above all, keep an
open mind, be positive and don’t get discouraged!

Montessori said that the greatest sign of success for a
teacher is to be able to say that “the children are
working as if I did not exist.” Although chapters 26
and 27 of “The Absorbent Mind” should be
compulsory reading, Montessori doesn’t include too
much about the precise, practical techniques for
classroom management that a teacher can use to
establish a normalized classroom and the ideal
unobtrusive teaching manner that distinguishes the
Montessori method of education from all others. In
this workshop Mary Flewelling Pinchen shared what
she has learned from her years of experience at The
Montessori Children’s House about how to create a
learning environment in which children partner with
the teacher to create and sustain a happy, dynamic
and well disciplined classroom. This starts for the
first few weeks at the beginning of the school year 
with group orientation lessons that include a wide
range of grace and courtesy and care of self activities.
Set the bar high at the beginning and lighten up a bit
when behaviour permits. Be prepared to start back
at the beginning if behaviour requires it. If you
discipline a child, be clear and firm and make sure 
the child knows what you are asking them to do.
Remember that you are constantly being observed
and you must be the change you want to see. Don’t
overwhelm the children with too many objectives at

Workshop Review—Classroom Management by Barbara Brown,Toronto


