
Dear CAMT members, 
 
We are here. That lovely 
time of year known as 
Summer. A short period of 
the year when we can 
reflect, refresh and 

rejuvenate. A time to enjoy the 
knowledge that we have made a 
difference. Carefully reach over your 
shoulder and give it a pat. You earned 
it. 
 
As we enter this period, please keep in 
mind that the amazing people at CAMT 
are diligently preparing your Fall 
Conference and say a little prayer for 
their sanity. In Centennial Celebration 
this year we are teaming up with the 
wonderful folks at CCMA, in a show of 
mutual support, respect and solidarity 
to bring you a fantastic two-day 
experience of keynote speakers and 
workshops as well as fine food, 
companionship and a Friday night 
dinner that will blow you away. 

We invite you to come and celebrate this 
100th anniversary of Montessori in 
Canada with us and to bring at least one 
friend. You can make more friends when 
you get there. Sign up early to avoid 
disappointment. Don’t miss out! 

 
Visit www.camt100.ca regularly for 
updates and announcements. Show your 
friends. Make your choices. Sign up. Say 
hello when you see me there. 
 
This is going to be Great! 
 
Barton Graff, President 
(the once and future King) 
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Jane Healy Workshop Review by Christina Koutrouliotis 

On May 18th 2012 CCMA and CAMT hosted 

their 2nd Annual Professional Development 

Day.   Dr. Jane Healy was the presenter and she 

discussed Raising and Teaching Successful 

Students in a Technological Age.   

  

As educators we have always believed 

that television is harmful to children.  

Up until recently, research to support 

this belief has been hard to find.  

There is now concrete evidence to 

support these views. Technology 

continues to advance to increase 

productivity and efficiency, but why 

are we allowing our children to use 

these devices?  Children do not need 

to become more productive and 

efficient technologically.  What 

children need is to become more 

independent and self-sufficient to 

benefit their lives and further enhance 

their development.   

 

Dr. Healy commented on a new fast-

growing learning disorder called 

Executive Deficit Disorder.   This affects the 

prefrontal cortex of the brain.  The executive 

function of the brain controls and regulates 

abilities and behaviours. This is crucial for goal 

directed behavior and planning tasks.  This is a 

huge problem; technology is basically hindering 

our children to think for themselves.  

  

 

Dr. Healy also discussed that ADHD is also on 

the rise.  Technology provides us with instant 

gratification.  We become accustomed to 

working and thinking at a constant pace.  When 

children step into a  classroom they have not 

been given the opportunity to self-regulate.  

How are children expected to think for 

themselves when they have technology thinking 

for them?  

Dr. Jane Healy also discussed how the Practical 

Life area is very useful.  She referred to the P.L. 

area as therapy for children with executive 

deficit disorder because it allows the child to 

break things down.  It also allows the child to 

organize their thoughts and it visually provides 

them with a control of 

error. 

 

Following the conference, 

colleagues later 

mentioned that they were 

inspired to cancel their 

cable at home.  They 

discovered that their 

families found new ways 

to occupy their time at 

home. If we think back to 

what children had 20 

years, we realize that 

children had less and 

were more content with 

what they had. Today 

technology advances so 

fast the child cannot 

develop to their full potential.  Although 

technology is created to “help” us it is actually 

hindering the development of our children.  

 

Technology provides us  

with instant gratification.   

 

We become accustomed to working  

and thinking at a constant pace.   

 

When children step into a   

classroom they have not been given  

the opportunity to self-regulate.  

 

 How are children expected to think  

for themselves when they have 

technology thinking for them? 
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Misconceptions of alternative motivational 

approaches to education are competing amongst a 

variety of common traditional methodologies. 

Paradigms that intend to perhaps deviate from the 

simplification of most social institutions tend to 

provide students with the skills, attitudes, 

knowledge, and abilities to see their place in the 

environment as a role much greater than what is 

anticipated. Maria Montessori provided children 

with the role of capable citizens by empowering each 

student through the embracement of practical 

techniques such as self-preservation, 

conceptualization, and communication among other 

necessary characteristics. Through conducting 

research, I intend to acknowledge Montessori 

education as something much bigger than what it is 

perceived as amongst people who are not familiar 

with its foundational framework and psychological 

considerations. I will connect simple and broad 

Montessori ideas to more complex concepts that 

effect children and their ability to actively be a part of 

their society, rather than being seen simply as cute, 

silly, and playful. In this regard, it is important to 

remember “…since it is the child who becomes the 

adult man, we must consider him as the true builder 

of mankind,” (Montessori, 1976, p. xii). Maria 

Montessori believed that these competent children 

were to be treated as humans, not babies, which 

allowed her to contribute to understanding the 

notion that children are important to the construction 

of human personality (Montessori, 1976). I will 

discuss how the Montessori method of teaching 

children ideas about community, love, respect and 

fairness are directly tied to beliefs of democracy; 

tolerance, equality, and non-violence; active citizenry 

and consideration of others; and finally, a sense of 

critical awareness.  

 

 Democracy, in a political sense is described as 

governmental representation where all persons have 

an equal opportunity to be elected members of the 

state. However, democracy, contrary to its unjust 

opponent capitalism, is the understanding of social 

equalities and justice for the people whereby access is 

provided for the entirety of citizens.  Montessori 

education allows children the opportunity and 

freedom to make choices to complete certain tasks. 

The children are taught the to recognize that 

property within the classroom is common insofar as 

having the responsibility of returning the equipment 

and using it appropriately so other children are given 

the same chance to use the equipment, which, 

encourages “…democratic principles of individual 

choice and social cooperation,” (Gitter, 1970, p. 108).  

This concept of sharing aids in the establishment of 

students seeing one another as their equal with the 

same opportunities and options. 

 

Antonio Gramsci set ground for the 

conceptualization of democracy. In his writings, he is 

a proponent for “active schools” and the necessity for 

educational facilities to transform their 

methodological approaches by considering schools as 

a place for students to be exposed to a unitary social 

concept (Mayo, 2010). Children who attend 

Montessori learn this idea through having respect 

and showing kindness towards others. This sense of 

commonality that the children become aware of 

contributes to the strategy of Gramsci’s 

transformation of schools to becoming active where 

students participate within their environment by 

choice. This school of thought can be reiterated in the 

works of Célestin Freinet who was a proponent of 

democracy in education. For Freinet, by giving 

children such opportunities to “…take responsibility 

for their own work and for the whole community by 

using democratic self-government,” (Clandfield & 

Sivell 1990, p. 118), children are a being treated like 

confident and capable individuals. 

 

Basil Bernstein theorized four critical contexts to 

socialization that are applicable to Montessori, in 

relation to strive for a community of democracy. As 

outlined by David Rubinstein and Colin Stoneman 

(1972): 

1.  The regulative contexts: these are the authority 

relations where the child is made aware of the 

moral order and its various backings. 

2.  The instructional contexts: here the child learns 

about the objective nature of objects and acquires 

various skills. 

3.  The imaginative or innovating contexts: here the 

child is encouraged to experiment and re-create 

Montessori as an Alternative Approach to Education by Jessica Sabelli  



his world on his own terms and in his own way 

4.  The interpersonal context: here the child is made 

aware of effective states, his own, and other. 

      (p. 113) 

 

Therefore, it is evident that this approach to 

socialization is evidently effective within the 

Montessori method, as well as the facilitation of 

democracy. The moral order of treating others with 

respect is clearly stated within Maria Montessori’s 

pedagogical conduct of teaching. By allowing the 

children to explore their environment and to 

dominate practical tasks, they are being validated as 

capable individuals in which these skills are 

developed. Through varieties of play and interaction, 

the children develop this idea of recreating their own 

world by experimenting in a variety of ways. Finally, 

the notion of community is built upon maintaining a 

sense of democracy for the children. They learn to be 

considerate of others, while 

maintaining their own well-being. 

The children are given the power to 

control their play and learning, as 

opposed to an authority having 

power over them – this is democratic 

association at its best. 

 

 Finally, Ira Shor, as an empowered 

supporter for dynamic approaches to 

education, assumes that the important 

role that children play in our society 

to be one that is most effective 

through multiple interactions and 

creative experimentation. Montessori 

schools encourage play and 

experience as part of child-driven 

participation, which can be essentially 

interpreted as a democratic role where children are 

capable of exploring a mutually conducive 

understanding of the world around them by choice 

and not imposition, (Shor, 1992).  Young children 

need to undertake the responsibility that provides 

them with every opportunity to be validated in the 

decisions they make. Throughout this approach and 

active learning, “…students develop…democratic 

habits rather than becoming passive pupils waiting 

to be told what things mean and what to do,” (Shor, 

1992, p. 18). This puts the student in control of their 

choices whereby students understand how the 

process of sharing equipment is connected to the 

bigger process of democratic action and sharing 

access. 

 

 Democracy within Montessori education allows for a 

subcomponent of three concepts to co-exist and 

convene as one asset that is manifested throughout 

this method. Tolerance, equality, and the practice of 

non-violence are relative to the Montessori idea that 

“…is applicable to all social strata, among the 

population of the ghettos and slums, among the 

middle class, among the very rich, and among the 

public as well as in private institutions,” (Montessori, 

1976, p. 3). This broad acceptance of varied 

socioeconomic statuses is not only connected to the 

social justice aspect of a democracy, but it fosters a 

non-prejudicial attitude that further promotes the 

aforementioned non-violence. 

The idea that the children are 

non-competitive discourages 

aggressive behaviour and 

promotes the belief of 

camaraderie and collectivity in a 

social aspect where children are 

not violent with one another, 

(Orem, 1974). Additionally, 

when a child’s creative abilities 

and self-expressive tendencies 

are encouraged, their 

fundamental needs are being 

met which research has 

indicated facilitates non-

aggressive behaviour, 

(Montessori, 1976). The 

Montessori method does just 

this: it allows children freedom of exploration not 

only in interactive play, but when trying to figure out 

their place in the world in a way that is advantageous 

to developing who they are as individuals within a 

broader aspectual social environment. This is an 

environment when children are made to feel safe and 

free to be who they want, an idea that promotes 

acceptance and equality among groups (Montessori, 

1976). The cliché of not being able to love others until 

you are able to love yourself holds true to the fact 

Montessori As An Alternative Approach to Education  (Continued from Page 3) 
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Maria Montessori’s idealistic 

predisposition to viewing children as 

persons of society, facilitated her belief 

that the child has the power “…to 

regenerate humanity and transform the 

environment…She envisioned a future of 

universal brotherhood…[and] believed 

that such children would lead directly to 

the creation of a better world,”  

(Orem, 1974, p. 15).  



that we need to feel comfortable in who we are 

before we can be representatives of tolerance. 

 

Maria Montessori’s idealistic predisposition to 

viewing children as persons of society, facilitated her 

belief that the child has the power “…to regenerate 

humanity and transform the environment…She 

envisioned a future of universal brotherhood…[and] 

believed that such children would lead directly to the 

creation of a better world,” (Orem, 1974, p. 15). This 

pedagogy, the idea that children truly are the only 

chance for a better future, is a belief that should be 

taught to these little people. Learning to work 

together and putting aside differences at an age 

where children are most impressionable, simply 

encourages these ideas of tolerance and equality. As 

humans, we are naturally inclined to pass judgment 

on those different from who we are. Karl Marx 

suggested that “…the productive activity of mankind 

as constituting the very character of one’s 

humanity…[and] by thus acting on the external 

world and changing it [man] at the same time, 

Montessori As An Alternative Approach to Education  (Continued from Page 4) 
Page 5 

changes his own nature,” (Mayo, 2010, p. 10).  

 

 Equality is evident within Montessori’s paradigm of 

peace education. Although peace in a broad sense is 

referred to as a term to describe tranquility and the 

cessation of war, it is only possible to exist when 

humans are seen as one in the same, regardless of 

disparities. Antonio Gramsci’s framework of a 

commune form of education is part of the 

transformation towards “intellectual and moral 

reform” (Mayo, 2010, p. 134) that presupposes the 

duty of attaining social equality through abolishing 

the existence of classist aspects that transform the 

division of people into “rulers and subjects,” (Mayo, 

2010, p. 134). In it’s entirety, the skills that children 

will develop through this approach will contribute to 

a sense of social justice, which is something much 

greater than most people see Montessori education 

as. Its cooperative nature, usefulness for adopting 

practical skills and the respect for others contributes 

to the possibility for children to grow as tolerant 

Continued on Page 6 
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adults who are advocates of equality and non-

violence based on current social injustices. 

 

Existing in an egalitarian state of democracy allows 

individuals to become part of an interdependent 

community where they are given the opportunity to 

grow as active citizens within that community. This 

is relative to Maria Montessori’s idea that children 

must learn the necessary habit of regarding the 

consideration of others. Through incorporating the 

structure of love and compassion in a child’s 

Montessori experience, they are being provided with 

the skills to not simply concern themselves with their 

own personal interest; rather, it encourages them to 

pursue choices that are least harmful to others 

(Montessori, 1976). Children learn to accommodate 

others, which enables their ability to compromise. 

This poses a sense of awareness that allows the 

children to establish an aspiration to work mutually 

with their peers in creating a certain environment 

(Montessori, 1976). Bonds that exist 

among members of a community 

provide a sense of togetherness where 

individuals learn to grow and work as 

one group. Mario Montessori Jr. 

(1976) discusses the concept of 

community in relation to modern 

psychology by stating that “man cannot be 

understood as an individual…his potentialities can 

be realized…[and] only as a member of a group can 

[he] accomplish this task as a human being,” (p. 38). 

This type of balanced approach between concern for 

the self, and concern for the group is part of the 

socialization aspect of Maria Montessori’s method. 

She strongly felt that by incorporating factors such as 

“…the role of the teacher, the free method of work, 

the prepared environment – which encourages 

respect for others and for materials – and the 

inclusions of children of varying ages in one 

group,” (Montessori, 1976, p. 25), she could 

successfully approach this form of teaching as a way 

to encourage collectivity. Children need to 

understand from a young age, that social 

participation is only made possible when the 

interests of the group are being respectfully 

represented. The universality of catering to common 

needs begins by teaching children about 

cooperativeness and how it is related to the 

community and society, (Clandfield & Sivell, 1990). 

Through Montessori, children are beginning to learn 

aspects of active participation through inclusion of 

all members. Children must be treated competently 

or they will struggle in identifying themselves as 

active citizens when they become adults contributing 

to a community. 

 

Participatory involvement at young ages becomes 

part of a child’s social development and the ways in 

which they behave in and towards a community 

orient. With his introduction of traditional and new 

schools, Antonio Gramsci managed that the goal of 

the latter educational strategy was to provide capable 

workers with the necessary tools to confront and 

overthrow the bureaucratic brutalities of capitalism 

by encouraging the people to become active citizens 

(Mayo, 2010). By empowering a child, the educator is 

providing that very child with every opportunity to 

change the social injustices of our society and to 

work cohesively as a group to save humanity from 

potential apocalyptic disaster. 

Though Montessori education 

appears on the surface to be a 

simple construction of teaching 

children practical skills, it also 

appeals 

 …to children’s creativity, to their 

innate tendencies to order and harmony, by organizing 

cooperative, community schools, almost as embryos for 

tomorrow’s   socialist society, [whereby] we can 

prepare citizens capable of overcoming the forces of 

oppression whatever shape they take. (Clandfield 

& Sivell, 1990, p. 133) 

 

It is often assumed that adults are the only 

individuals able of becoming critically aware. A final 

aspect of Maria Montessori’s theoretical approach to 

education is how in fact the abovementioned 

concepts lead to one idea that neatly ties everything 

together: critical awareness. These children are 

brilliant, creative, and able to approach problem 

solving from alternative angles. By raising critical 

consciousness, children are able to question their 

surroundings and hegemonic undertones that exist in 

the world around them, and Montessori education 

begins by helping children to deconstruct and 

recreate their environment (Mayo, 2010). This also 

becomes a part of effective active participation. 

Montessori As An Alternative Approach to Education  (Continued from Page 5) 

 

Exposing children to  

common sense skills  

allows a universal understanding  

of the world in a logical manner.  

Continued on Page 7 
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Children, when treated as passive and docile 

miniatures, do not help in the betterment of society 

and humanity. Yet, when they are treated as 

intelligent members of society, regardless of age or 

size, they learn to become critical citizens. The 

development of a child’s self-awareness through 

Montessori is identical to  

 …mankind’s consciousness of concrete self-presence 

within his thought. Instead of acting as a limitation on 

presence and action – as a hindrance to humanity realizing 

its own productive powers – thought (philosophy) becomes 

liberated, ‘self-aware’ and concretely active.   

 (Mayo, 2010, p. 10) 

 

As human beings, we are inherently connected to the 

natural and social world. We have the abilities, 

knowledge, and technology to make unimaginable 

things possible. Unfortunately, this type of 

connection discourages people from thinking for 

themselves, simply because it is easier when 

someone directs you. With Montessori, children are 

taught to make their own choices and do what they 

want to do accordingly, as long as the interests of the 

group are not disrespected. Exposing children to 

common sense skills allows a universal 

understanding of the world in a logical manner. This 

is made possible through acknowledging our 

relationship to the world by incorporating a critically 

conscious perspective (Mayo, 2010).  

 

Children are encouraged to think for themselves in a 

way that allows them to have the responsibility of 

decision-making. They choose what they want to 

play with it, how they will play with it, and whom 

they play with. These types of decisions, although 

they seem juvenile and irrelevant to the bigger 

picture, is the beginning of something that will prove 

to have the potential to create a competent adult that 

is willing to question his or her environment in a 

matter that is beneficial for all of society.  According 

to Gramsci suggests that “the starting point of critical 

elaboration in the consciousness of what one really is, 

and is ‘knowing the self’ as a product of the historical 

process,” (Mayo, 2010, p. 92) becomes part of 

individual growth. Once again, the theme of self-

awareness runs through both Montessori education 

as well as critical consciousness in active citizenry. 

Our natural human tendency is to figure out who we 

are and where we belong in the world. Maria 

Montessori provides young children with an 

opportunity that was traditionally only set aside for 

experienced adults. Self-awareness becomes essential 

to the capability of an individual, in particular a 

child, when evolving into a critical and active citizen 

within their community. 

 

To conclude, it is important for individuals who are 

perhaps uneducated on Montessori education, to 

understand the strong psychological and social 

background it comes from. The work of Maria 

Montessori goes far beyond what most perceived to 

be a woman who established a day care. She is an 

individual that authenticated the idea that children 

need to be treated as able people and contributors to 

the well-being of humanity. Her form of peace and 

cosmic education has taught children all over the 

world to be non-judgmental, respectful, and to have 

love for each person around them. This paradigm has 

exponentially grown into a method that encourages 

children to live democratically through practicing 

tolerance, non-violence, and equality as active 

citizens who have become critically aware of not only 

themselves, but also the world around them. The 

Montessori method is a gateway to social justice and 

it begins by providing a child with practical skills 

that have the potentiality to eventually lead to a 

prophetic ideal universe. 
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Children however, do not have this same ability 

because their experience is so limited.  Although we 

may feel that the child should apologize for any rude 

or mean behavior, we should ask ourselves if he is 

able to empathize sufficiently in order to give a 

sincere apology.  A forced apology is fruitless.  If the 

child does not understand how his actions affected 

someone, he will not feel genuine sorrow for his 

actions.  It is enough for you to explain what went 

wrong and what would be helpful. You can express 

your sorrow for the unhappy event and your hope 

that the offending child will not repeat 

the behavior again.  You may even 

suggest that you hope he will learn to 

offer an apology the next time 

something goes wrong.  Leave quickly 

and quietly so that the children realize 

that the correct model of behavior has 

been given and the matter is now 

over.   When your students begin to 

realize that even when they 

misbehave, you still genuinely love 

them and believe in their capacity for 

goodness, the seeds of empathy will 

take root in their hearts and influence 

their behavior. 

 

Like all aspects of Montessori education, discipline 

can only be established according to the natural laws 

of childhood.  When the children in our care are 

given unconditional love and proper social lessons, 

during their formative period of adaptation, the 

graces of self-discipline, empathy, compassions and 

unselfishness will develop spontaneously from 

within.  We must refrain from imposing our own 

standards on the child as this does nothing to 

support the child’s own ability to acquire self-control.  

This does not mean that we should permit the child 

to do whatever he pleases, Instead, by providing a 

learning environment that encourages individual 

choice while protecting the collective good, we will 

enable every child to discover his own innate ability 

to discipline himself.  

 

* This excerpt is from Mary Flewelling-Pinchen’s newly 

released resource manual for casa teachers entitled,  

“Directing the Montessori Children’s House”.  Copies are 

available by contacting the author:  

maryfpinchen@gmail.com  

In any discussion of discipline, the topic of anger 

must be considered.  Dr. Montessori believed that 

anger should not infiltrate the Montessori classroom.  

Your understanding of the development of young 

children will undoubtedly help to reduce the 

frustration and impatience you might otherwise feel 

when dealing with the students in your class.  

However, given human frailty, it is still possible that, 

on occasion, your actions or words will convey 

displeasure. 

 

Whenever your anger erupts, two things 

must happen as quickly as possible; you 

must offer the child a sincere apology 

and you must forgive yourself.  (Keep in 

mind that a sincere apology will go a 

long way in helping you forgive 

yourself.).  If you ensure that the child 

understands that your anger was wrong, 

you will undoubtedly be forgiven.  I 

have always found that little ones are 

quick to offer their loving hearts in a 

forgiveness that is sweeter than any 

other.  It is as if, in their smallness and 

weakness, they know so well how it 

feels to make a mistake.  They rejoice in 

their ability to restore the bond they 

share with their adored teacher.  You are blessed by 

their loving forgiveness and all is right in the world 

again! 

 

With regard to the anger that a child sometimes feels 

and expresses towards an adult or classmate, I would 

like to relate a lesson I remember earning from 

Renilde Montessori.  She explained that just as we do 

not force our own choice of activity on our students, 

we should also refrain from forcing them to adopt 

our standard of behavior.  After all, they have not yet 

had the chance to formulate their own personalities 

completely and they have very limited social 

experience.  When a young child is angry, he does 

not know whether the anger is good or bad.  For him, 

it is just how he feels. 

 

Usually, a child’s anger is initiated by an event that 

prevents him from doing what he wants.  We, as 

adults, have the ability to discern whether or not our 

anger is justified in any particular situation.  

Managing Anger in the Casa Classroom By  Mary Flewelling-Pinchen 



“What do you want to do?” is a messy question, 

especially when directed at a group. 

But figuring out “What to do” is, in itself a complex 

and skill-creating activity.  

Some schools set exams – even thought that is not 

part of our philosophy as Montessorians.  

We do it to prepare the junior high students … as a 

rite of passage.  

“What do you want to do? How do we want to 

handle this?” always sparks surprises.  

 

Here is a small gem amongst an embarrassment of 

riches – a response from a student to the history 

exam we invented. It tickles me and makes this old 

bird kick up her heels and, as Montessori suggested, 

keep following… 

 

Guttenberg and his Printing Press (question 3 – take 

one element of the Renaissance and describe it in any 

form you choose) by L. C.  

We cannot make curriculum without children. We 

can offer ideas, options, share passions, have plans 

and contingency plans BUT to make curriculum 

without our students is obsolete politics – a feudal 

system of learning.  

 

Democratizing learning is a dynamic confluence of 

elements. - As Montessori said, “a cosmic task” 

evolving since the inception of space/time... Each 

time we sit and discuss the process, a few ideas, 

humble from constant usage, remind me of the 

texture of innovation:  

 

Things thrive in environments promoting self-

autonomous collaboration 

Paradox is a catalyst for synthesis 

The young are the margins of growth … in cell 

development, society, universes 

The old were once the young and remembering this 

makes them wise 

The more rigid a system – the closer it is to death OR 

Chaos precedes order and order precedes chaos 

Permission to Create #2  By Wendy Agnew 
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Today many people speak about education as if it 

were a competition or race.  Parents are constantly 

given messages from the media, schools, and often 

other parents that cause them to worry that their 

children will not live up to standards set by people 

who think of education in terms usually reserved for 

high-pressure sales organizations.  I am often left 

puzzled by the fact that so many of us accept this 

without question.  Life is a journey, not a race.   

 

Sometimes, our love and wish to protect and 

constantly watch over our children’s educational 

progress keeps us from truly seeing and appreciating 

them as the people that they are today, and the 

people that they are becoming. 

 

One thing that Montessori teaches us is to stop and 

watch children carefully, to be with them in the 

moment, and to take pleasure in simply bearing 

witness to the miracle of their growth and 

development.  Sometimes, in the rush of our highly 

scheduled lives, we forget to make time to really ‘see’ 

how our children’s minds and personalities are 

unfolding right before our eyes. 

 

Montessori is often described as an “education for 

life”.  When we try to define what children take away 

from their years in Montessori, we need to expand 

our vision to include more than just the basic 

academic skills.  Normally, we think of a school as a 

place where one generation passes down basic skills 

and culture to the next.  From this perspective, a 

school only exists to cover a curriculum, not to 

develop character and self-esteem. 

 

But, in all too many traditional and highly 

competitive schools, students memorize facts and 

concepts with little understanding, only to quickly 

forget them when exams are over.  Studies show that 

many bright students are passive learners.  They 

coast through school, earning high grades but rarely 

pushing themselves to read material that hasn’t been 

assigned, ask probing questions, challenge their 

teacher’s cherished opinions or think for themselves.   

They typically want teachers to hand them the ‘right’ 

answer.  The problem isn’t with today’s children but 

with today’s schools.  Children are as gifted, curious 

and creative as they ever were when they’re working 

on something that captures their interest and which 

they have voluntarily chosen to explore. 

Montessori schools work to develop culturally literate 

children and nurture their fragile sparks of curiosity, 

creativity, and intelligence.  We have a very different 

set of priorities from traditional schools and a very 

low regard for mindless memorization and superficial 

learning. 

 

Montessori students may not memorize as many facts 

as students in some adult-centered and highly 

competitive schools, but they do tend to become self-

confident, independent thinkers who learn, not simply 

to get a good grade, but because they are interested in 

the world and enthusiastic about life. 

 

Montessori believed that there was more to life than 

simply the pursuit of wealth and power.  To her, 

finding one’s place in the world,  having work that is 

meaningful and fulfilling and developing the inner 

peace and depth of soul that allows us to love are the 

most important goals in life. 

 

Helen Keller, inspired by Montessori, wrote: 

“I believe that every child has hidden away, somewhere in 

his being, noble capacities which may be quickened and 

developed if we go about it in the right way, but we shall 

never properly develop the higher nature of our little ones 

while we continue to fill their minds with the so-called 

basics.  Mathematics will never make them loving nor will 

accurate knowledge of the size and shape of the world help 

them to appreciate its beauties.  Let us lead them during the 

first years to find their greatest pleasure in nature.  Let 

them run in the fields, learn about animals, and observe real 

things.  Children will educate themselves under the right 

conditions.  They require guidance and sympathy far more 

than instruction. “ 

 

Montessori schools are different, but it isn’t just 

because of the materials that are used in the 

classrooms.  Look beyond the pink towers and golden 

beads, and you’ll discover that the classroom is a place 

where children really want to be – because it feels a lot 

like home! 

 

 

Reprinted from Tomorrow’s Child – Nov. 2010 with 

permission from Tim Seldin.  

What Do Children Really Get Out Of Montessori? by Tim Seldin 
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