
I hope everyone had a 
wonderful holiday season 
and a chance to relax, 
recharge and spend time 
with their families. I am 
delighted to welcome two 
new members to the CAMT 
Board: Andrea Lulka and 

Muzaffar Mahmadiarov.  I am also pleased 
that so many of the previous Board 
members have remained involved with 
CAMT. We have an excellent team and I 
look forward to working with everyone. If 
there is anyone else who is interested in 
volunteering with the CAMT Board it is 
not too late. We are also looking for articles 
for the newsletter. The more people that 
contribute to the newsletter and share their 
observations and experiences, the better 
the newsletter will be.   

On November 5, CAMT held the annual 
Fall Conference. For the second time, it 
took place at the Old Mill in Toronto. I 
hope that those of you who were able to 
attend enjoyed your day and left inspired. 
We have received your feedback from the 
conference and will use your comments to 
help us in planning the 2011 conference to 
best meet your interests and needs. We 
have three workshops lined up: Saturday, 
April 2, June 25 and August 25.  There are 
more details inside. We hope you are able 
to attend them all! 

Have a wonderful new year. ! 
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Global Montessori  by Susan Mayclin Stephenson 

At age 20 I traveled around the world, a 
semester on the first shipboard university. 
Coming from a secure Midwest USA 
upbringing I was very shocked and 
saddened in seeing the lives of children in 
so many parts of the world. I spent the next 
few years trying to figure out how I could 
be an instrument in helping children such 
as I had seen in the slums of India. 
Montessori training gave me the tools I 
needed and many years later, after raising 
three children, I was able to return to India 
and to other places in the world to help. 
 
Montessori is often misunderstood as a 
method of educ ating c hildren 
academically, of giving them a standard 
curriculum and preparing them for life as 
adults in the old search-for-power-fame-
and-money goals. But this is wrong. 
Montessori when carried out as Maria 
Montessori intended, is much more than 
this; it is a method of protecting or 
revealing all that is good in man, kindness, 
compassion, curiosity, love of learning and 
work, and so forth. But this kind of 
Montessori practice takes a very long and 
intensive training, and often a 
transformation, on the part of the adult. 
 
In taking Montessori to third world 
countries I have learned a lot. And I have 
found that is it vital to learn everything 
possible about a place where one wants to 
offer help, not only out of respect, but in 
order to have real success. Let me share 
some of what I have learned. 
 
For millions of years all over the world 
education was passed on within the family. 
One learned what one needed to survive 
and to be a good member of the family and 
the culture.  Many places are still like this 
for the most part. 
 
As culture advanced and humans gathered 
in larger, more efficient groups, and roles 
became specialized, education changed. 
700 years ago in China a good education 
included calligraphy, archery, music, 
poetry, horsemanship, rituals, and mastery 
of important texts. And at the same time in 
Europe the Greeks were expected to master 
grammar, rhetoric, logic, music, geometry 
astronomy, and arithmetic in order to be 
considered educated. But no one knows 

what skills and professions will be needed 
in even 10 years so a traditional curriculum 
has no future. 
 
The curriculum-centered, teacher-centered, 
model from Western countries is now 
being introduced all over the world. It is a 
laudable effort in that it will give many 
opportunities to people who otherwise 
would not have many choices, but as we 
know, it does not necessarily prepare 
students for the rapidly changing world 
today. Montessori education can. 
 
In order to help teachers prepare children 
for the future we must first focus on 
practical life. It is through this area of work 
that children develop self-respect, 
confidence, physical and mental abilities, 
and concentration, and are given an 
opportunity early in life to take 
responsibility and help others. But 
practical life must be based on the child’s 
country. 
 
The dressing frames should reflect the 
dressing skills of the country.  Cooking 
and cleaning in the classroom is taught 
with the same tools, but child-size models, 
used in the environment at home. Table 
manners and manners in general vary 
greatly from country to country and must 
be researched and brought into the 
classroom. The arts of dancing, singing, 
decoration, the subjects of visual arts both 
as practiced by the children and in the 
decoration of the classroom should be 
taken from the culture. 
 
I have seen all kinds of interpretation of 
Montessori in the world, from lectures on 
math given by the teacher using 
Montessori math materials as a visual aid, 
but used only by the adult, to real 
Montessori classes where children are so 
independent that no one would notice 
were the adults to leave the room for an 
hour or so. 
 
There are two ways we can help spread 
Montessori in the world. The first is to help 
our own students become aware of other 
cultures. And the second is to provide the 
very best training for teachers in these 
countries. 
 

Continued on Page 3 
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Continent folders, continent boxes, ethnic 
CD’s, songs, and celebrations are common 
in the 3-12 class, the study of migrations, 
civilizations, language development, and 
many other parts of the curriculum 
provide ample opportunity for learning 
about today’s world in the 6-12 class. 
Arranging pen pals is an excellent project. 
We must set the highest standards possible 
in order to be helpful. 
 
Taking short bits of Montessori 
information is a beginning, but the best 
way to provide Montessori is to raise 
money to bring people to the West for 
training. The first Assistants to Infancy, 
birth to three, training was 3 years long, 
but now that it is the equivalent of an 
academic year, like the 3-6 and 6-12 
training, even this is manageable. It should 
be courses where teachers can practice 
with the materials and make their own 
albums and materials. Providing albums 
during teacher training is rather like giving 

a child a book on Montessori to read 
instead of constant hands-on work under 
the guidance of an expert. It just doesn’t 
work. And to carry Montessori back to a 
new country and have it succeed is a 
project that needs as much real, solid, 
learning as possible. 
 
So let us continue to refine our own skills 
as Montessori teachers and think about 
how to share them. In this way we can be 
active members in the creation of a better 
world for all. 
 
Here are some websites to learn about 
Montessori in their countries: 
Michael Olaf Children’s Projects:  
   h t t p : / / m i c h a e l o l a f . n e t /
childrensprojects.html 
Montessori around the World:  
   http://montessoriaroundtheworld.org 
Montessori in Bhutan:  
   http://michaelolaf.net/bhutan2010.html 
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The following is an excerpt from a 
„teacher-to-teacher‟ resource manual that 
is currently being developed by Mary 
Flewelling-Pinchen.   Mary is interested in 
receiving feedback to determine the level 
of interest teachers might have for a casa 
resource manual and she would also 
welcome suggestions for a title!  She may 
be contacted at the following address:   
maryflewelling-pinchen@hotmail.com 
 
 
Your ability to monitor your actions based 
on your observations of your students is a 
crucial factor in the maintenance of 
normalization. In the Discovery of the 
Child, Montessori said, ‚the most efficient 
prevention of misuse of the material lies in 
its presentation at the right moment of the 
child’s development.  Another guarantee 
of proper use lies in the exactness of the 
presentation.‛   These two criteria offer an 
excellent means by which to evaluate the 
effectiveness of your interactions with your 
students.  Analyzing how and when you 
introduce particular materials to your 
students and observing carefully to see 
how they respond to your lessons are the 
two essential activities that will help you 
direct your students in a successful and 
wise manner.    
 
Observation is most effective when it 
involves both an outward and inward 
examination. Outward observation 
requires you to pay close attention to your 
students’ activities. As the vital link 
between the child and the environment, 
your knowledge of which materials will 
best serve the particular needs of each 
child is of great importance.  Your training 
helped you learn the purpose and 
execution of each Montessori exercise, but 
your ability to give the right lesson to the 
right child at the right time is a skill that 
develops gradually with experience 
 
The second process of inward observation 
occurs when you examine and reflect on 
the results of your own activities with your 
students.  How and why do you approach 
various children?  Are you serving true 
needs or interacting unnecessarily?  Are 
you readily available to those in need?  Are 
your expectations related more to your 
own ideas of what should be happening 
than to what each individual child might 
require?  Asking questions like these can 

be a humbling experience that leads to 
greater understanding and improved 
Montessori management.  
 
It is helpful to have a good understanding 
of the normal pattern of behavior that is 
generally seen throughout the work 
period.   Most children begin their day by 
undertaking familiar tasks that are 
enjoyable and relaxing for them.  It is 
almost like a ‚warm-up‛.   By mid-
morning, the phenomenon of ‚false-
fatigue‛ often becomes apparent as the 
children stretch to find new activities that 
will sustain their interest.  This can be a 
challenging period for you because many 
children will be in need of lessons and 
direction.  If you manage this unsettled 
period well, a calmer, more productive 
period of renewed concentration will 
follow.  Understanding that this pattern of 
activity is normal and being prepared for 
‚false fatigue‛ will help you adjust your 
expectations so that you can support the 
children’s efforts rather than struggle 
against them. 
  
Observing experienced directresses who 
create and sustain normalized classrooms 
year after year is an effective way to gain 
insight.  Even better is the opportunity to 
work alongside a master teacher.  If you 
have just earned your teaching credentials 
and have the opportunity to work with an 
experienced directress, I would encourage 
you to do so.    The opportunity to learn by 
following the lead of a master teacher is 
undoubtedly one of the best training 
experiences you can receive.  
 
The following description of an 
experienced directress at work 
demonstrates how student engagement 
can be nurtured through continual 
scanning and small offerings of instruction: 
 
The directress is sitting to the right of a 
child who is learning to write a few letters 
on the chalkboard.  While overseeing the 
correct formation of his letters, the 
directress also welcomes a young child 
who wants to identify the initial sound of 
little objects that he is bringing back and 
forth to her.    When the directress notices a 
student who requires a new challenge with 
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the number rods, she encourages the child 
who is writing on the chalkboard to keep 
practicing while she moves away to 
provide new inspiration to the student 
who is ready to learn something new with 
the number rods.   The directress initiates 
the game of finding the rod that is 1 bigger 
or smaller than a particular number.  This 
activity attracts the attention of another 
student who is adept at this game and 
eager to join in.  After encouraging this 
student to take over her role in the game, 
the directress returns to the child who is 
writing on the chalkboard.   When the 
directress sees that this student has 
mastered the formation of several letters, 
she increases the challenge by turning the 
sandpaper letters over to see if the child 
can write the letters by memory.  Noting 
that the child is now focused on this new 
challenge, the directress moves away after 
encouraging him to continue for as long as 
he would like.  A little girl who is holding 
a tray with locks and keys approaches the 
directress and requests a lesson.   While 
following this child to a table the directress 
notices a student who wants to spell more 
words with the moveable alphabet and 
another student who wants to show her 
the map of the world that he has just 
completed for the first time.  She stops for 
a brief moment to place a few phonetic 
objects on the moveable alphabet rug for 
the child to construct.   Next, after 
admiring the map of the world, she invites 
the student to close his eyes while she 
mixes up the continents so that he can 
build the map of the world again.  After 

Observation and Supervision (Continued from Page 4) 
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these small offerings (given to encourage 
further engagement) the directress 
proceeds to give the requested lesson with 
locks & keys.    
 
It is evident that the actions of this 
directress sustained student engagement 
effectively.  She responded to various 
children by offering small amounts of 
guidance and new little challenges while 
simultaneously scanning the classroom.  
 
Make a conscious effort to avoid lingering 
over your lessons during the independent 
work period.  Hovering only fosters 
dependency.  Remember that it is not your 
duty to dispense copious amounts of 
information.  Instead you are to provide 
‚keys‛ for learning by giving lessons that 
are brief and effective.   Your children 
should sense that you expect them to work 
freely by choosing their own work and 
requesting help when needed.  By 
establishing this protocol from the 
beginning of the school year, you will 
maximize your ability to observe because 
you know that your students will seek you 
out if they need to. Having said this, it is 
important that your students realize you 
are not the only source of help in the class.  
Encourage your students to think about the 
ways in which they can access help 
without always consulting you.  Perhaps 
another classmate can help.  Alternatively, 
if a child perseveres on his own, he may 
come up with a solution.   We do a 
disservice to our students if we involve 
ourselves too much in their work.    

The right path for the 
teacher to take – the 
golden mean- lies in giv-
ing just enough help – 
no more- the 
“indispensable mini-
mum” – “the perfect 
dose.”  To give less 
would mean that the 
teacher had abandoned 
the child, to give more 
would destroy his spon-
taneity and diminish his 
interest….   
E.M. Standing , Maria 
Montessori, Her Life 
and Work  pg. 31  
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resources was donated by The Olive 
Branch for Children.  These materials were 
purchased whenever possible from 
Tanzanian businesses to reduce 
transportation costs and support the local 
economy.  Teachers also received training 
in classroom management, and record 
keeping.  Final oral examinations were 
conducted to ensure that the Montessori 
philosophy and Method were understood. 
Each year, McCracken listened to the 
village leaders and teachers to hear their 
concerns and needs within their 
communities and programs.  The training 
sessions have always taken into 
consideration cultural differences, and 
logistical challenges faced within these 
remote areas.  Each summer, the volunteer 
Canadian Montessori teacher team 
endeavoured to adapt and refine the 
seminars to best serve the needs of the 
training participants.  The summer of 2010 
was particularly significant for a number of 
reasons.  Pamela Leudke and Laure 
Kominar of Hillfield Strathallan led the 
training session in early August.  First of 
all, 18 school sites were visited firsthand to 
observe the school environments, and the 
manner in which the teachers integrated 
the Montessori principles and materials 
into their teaching.  Secondly, Leudke and 
Kominar prepared and ran the Montessori 
training session at the site of an operating 
school within the program.  This gave 
teachers the opportunity to both observe 
daily an effective working Montessori 
environment, and to engage in practice 
teaching sessions with the children at the 
host site program.  As these training 
sessions have been modified and refined, 
their aim is to best empower the local 
teachers, and thus help the communities to 
help themselves.  This education and 
empowerment will enable the schools to be 
self sustainable, and direct monetary 
support will therefore end following 2012. 
Upon our return to Canada, we have 
endeavoured to share the story of the 
fledgling Tanzanian Montessori schools 
and the Montessori Outreach Project.  We 
are very grateful to CAMT for the 
opportunity to speak at the Fall Conference 
on the Going Global theme.  Our message 
contains three key points.  As we all know, 

The Olive Branch for Children is a 
Canadian based, grass roots charity, run by 
Deborah Mc Crac ken,  a former 
Woodbridge native and Montessori Casa 
graduate. Her mission is to assist and 
empower communities in the rural region 
of Mbeya, Tanzania with projects in 
education, health care, AIDS support, and 
irrigation.  A cornerstone of this 
community development is the Montessori 
Outreach Project. 
 
Beginning in 2007, McCracken initiated the 
introduction of Montessori to the Mbeya 
region of Tanzania by opening at the 
Iwambi Lutheran Evangelical Orphanage a 
Montessori nursery school program for the 
youngest orphans and children of the local 
village.  Inspired by Deborah’s story and 
spirit, we made our first trip that summer 
to Mbeya, Tanzania, with 300 pounds of 
donated teaching supplies and Montessori 
material.  We truly cherished this first 
experience for many reasons.  One lasting 
impression was the confirmation for our 
eyes of the universality of the Montessori 
Method and Materials.  Watching children 
thoroughly engaged and captivated as they 
repeated various Practical Life exercises 
was very moving.  We understood our 
readings of Montessori’s own early 
experimentation and observation with 
renewed appreciation and clarity.  We also 
were reminded how fortunate we are as 
teachers, parents, and students back in 
Canada to have the resources and facilities 
that we do.  
 
Following this first trip, we were extremely 
fortunate to have made two additional 
visits during which an average of 35 
teachers received additional training and 
materials.  In 2009, the training seminar 
moved to a very remote, rural region to 
enable more teachers better access to the 
program.  Curriculum focused on Math, 
Language, Practical Life and Sensorial 
exercises from the 3 – 6 year old plane of 
development.  A significant focus was 
placed on material making lessons in order 
to ensure that teachers could prepare and 
maintain their class teaching materials and 
thus become more sustainable programs.  
As part of this process, a large supply of 

CAMT Fall Conference Recap:  The Montessori Outreach Project—

Developing Montessori Early Childhood Education in Rural Tanzanian 

Villages   by Jamie Rossiter (Aurora Montessori School) and Pamela Leudke (Montessori 

School of Kleinburg) 
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the science of Montessori truly bridges 
time and culture.  Montessori meets the 
needs of young Tanzanian children today 
as effectively as long ago in the slum of San 
Lorenzo when Maria first began to build 
and realize her vision.  Secondly, our 
Canadian Montessori community today 
can play such an effective and critical role 
in the lives of these young children in 
Africa.  Students, teachers, administrators, 
and families are welcome to join and 
contribute through fundraising, material 
making, and discussion of the issue.  
Incorporate this story into your cultural 
studies or invite a speaker from the Olive 

Branch for Children to your school.  
Finally, consider more direct involvement 
and contact us about volunteering as a 
teacher in Tanzania.  Words do not 
adequately convey the quality and depth 
of such an experience as working with 
these teachers and children in the Mbeya 
region.  Assuredly, lives are changed and 
perhaps this is our greatest lesson we can 
offer our students and children here in our 
schools and country; we each have the 
power and talents to give of ourselves to 
build a better world.  In doing so, we 
become the individual that we are truly 
meant to be. 
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many of the same 
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Montessori Outreach Project (Continued from Page 6) 

A Recipe for Physical Education   by Elizabeth MacColl, Glebe Montessori School 

One might think that an afternoon filled 
with Sticky Popcorn, Hot Chocolate Rivers, 
Fruit Salad and Hot Potatoes, may be one 
involving plenty of delectable 
gastronomical treats. Guess again! Our day 
was actually filled with fun and 
imaginative game ideas and effective 
strategies for successful gym classes. 
 
At the CAMT conference, Jason Ryback 
gave an impressively interactive 
presentation on Health & Physical 
Education in the Montessori Environment. 
Yes, we actually took part in some games 
ourselves, and what a great ice-breaker for 
any age, from Casa on up to adults. The 
morning session focused primarily on the 
Casa level with the afternoon session 
touching on some of the components 
within the Elementary level.     
 
Jason has over six years experience in a 
Montessori setting, presently holding the 
title, Athletics and Community Programs 
Director, at Bannockburn School, in 
Toronto, ON. Along with his career 
experience, he offers up an impressive 
academic background receiving his 
education from the University of Victoria, 
Brock University, and the University of 
Ottawa. 
 
With audience participation, the interactive 
games made the ideas easier to remember 
and take back to our own schools. One 
goal of the seminar was to make attendees 
feel better equipped to go back to their 
schools; and to maximize their physical 

education program despite obstacles such 
as lack of space or resources. Jason spoke 
about how there are activities that 
everyone can do, despite the challenges 
many of us face. There are always options: 
circuit training, yoga, or even walks, take 
very little space or material. 
 
He conveyed that physical education 
should be something everyone can enjoy, 
and feels welcome and involved in; and of 
course to expect many different levels 
within our three-year age spans. There 
exist vast differences in physical strength, 
effort, mobility, stability, and spatial 
awareness amongst the children. 
Therefore, the activities should be geared 
in such a way to accommodate all children. 
The program Jason encouraged was one of 
team-building; it was non-exclusionary, 
non-competitive and co-operation based. 
He stressed that while many of us worry 
about doing many of the same games over 
and over, children need the repetition for 
their development and often enjoy doing 
the same activities. 
 
One highlight of Jason’s message came in 
the form of a PowerPoint presentation, 
stating how the entire Montessori 
curriculum is connected, including gym. 
The large screen in the room came alive 
with photos of children taking part in a 
Long Jump activity. Some of them were 
jumping, others measuring and converting 
metric to imperial, and even more of them 
were raking the sand for the next jumper: 
true Montessori children and curriculum in 
action.  



classroom isolate a concept: the pink tower 
for volume, the red rods for length, and the 
trinomial cube for the cube of a trinomial. 
Because the child is not just building a 
tower but developing their own 
understanding of the world they live in, 
the materials bring a deeper level of 
engagement which, in the long run, 
develops their ability to solve problems. 
  
In a series of letters between Dr. Lillard, 
her sister Lynn Jessen, and myself, we tried 
to define "Classic Montessori". My recipe 
went like this: 
 
First create an inspiring, attractive prepared 
environment unique to each stage of 
development.  Complete with every, and only, 
Montessori materials.  
 
Add to every aspect of the environment, teacher 
and community liberal amounts of: 

Independence 

Integrity 
Observation 
Humility 

Faith 
Individuality 
Respect 

Love 
  
Always see each unique normalized child. 
Always try to be better for the children.  
Love your work.  
 
Dr. Lillard offered a much clearer 
definition: 
  
Classrooms that closely follow the principles 
and practices in Montessori's books, 
privileging later books over earlier ones where 
there are conflicts. 
  
If we have faith in Dr. Montessori's Vision 
for education and believe in the child, then 
we can offer the children their best selves. 

A recent study by Dr. Angeline Lillard 
looked at how much of an impact the 
commitment to authentic Montessori had 
on developing critical thinking skills in 
children. 
  
Montessori never patented her name or 
ideas, which means the name Montessori 
on the sign outside the school is no 
guarantee of a commitment to authentic 
Montessori practices. The worst of these 
we call Montesomethings. But there are 
many classrooms where well intentioned 
Montessori programs 'supplement' the 
Montessori materials with blocks and store 
bought puzzles. The children become 
easily engaged in these activities and 
teachers feel they are enriching the child's 
development. 
  
Dr. Lillard compared these supplemented 
schools to what she referred to as "Classic 
Montessori" schools. Her earlier research 
found that children placed in Montessori 
programs received significant benefits in 
the development of their critical thinking 
skills. In this more recent study, those 
benefits only existed in those programs 
committed to "Classic Montessori." In the 
supplemented programs, no advantage 
could be determined. 
 
Dr. Lillard attributes it to the mindfulness 
offered by the Montessori materials. Non-
Montessori materials, like conventional 
building blocks, are limitless in their 
possibilities and are a wonderful creative 
exploration for children at home, but there 
is no specific challenge offered to a child's 
developing mind. In the classroom, the 
children are meant to be deeply engaged in 
their own development. The materials the 
children work with help to concretely 
define those abstract principles (for 
example length,  c irc umfer enc e, 
mathematics, or letters) that are a critical 
part of their intellectual and cultural 
growth. The blocks available in the 
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CAMT Fall Conference Recap:  The Montessori Outreach Project—

Developing Montessori Early Childhood Education  

In Rural Tanzanian Villages    

by Nadia Schwien, Westside Montessori School 

We have all read about the universality of 
Montessori education through Maria’s 
documents and her many years working 
around the world.  However, there is 
something truly amazing about witnessing 
it in action firsthand.  This is what Jamie 
Rossiter and Pam Leudke were able to do, 
through their work in the rural region of 
Mbeya Tanzania. 
  
Jamie and Pam had the chance to go to 
Africa to share their years of Montessori 
teaching experience with the local people, 
through the Canadian based charity ‚The 
Olive Branch for Children‛.  This 
organization is run by Deborah 
McCracken, who is a Montessori graduate 
herself. 
  
The goal for successful community 
development projects, anywhere around 
the world, is of course sustainability.   This 
is very much in keeping with Montessori’s 
philosophy ‚Help me to help myself‛.  
This is what The Olive Branch for Children 
is striving for with their Montessori 
outreach project.  
   
In this part of Tanzania, there is no support 
for early childhood education and yet 
kindergarten was made compulsory by the 
state.     The first step is educating teachers, 
and there is a growing demand for this 
training.  The attendees are villagers/
teachers who are chosen and supported 
with a stipend, by their communities, in 
order to study.  Until recently some of the 
villagers had to walk long distances every 
day, in order to attend the training.  This 
demonstrates the level of commitment and 
enthusiasm that the Mbeya area people 
have for learning about Montessori 
philosophy and methodology. 
  
Over recent years, the project has grown 
and this year there was a facility to house 
and feed the trainees during their 10-day 
workshop.  This enabled the participants to 
focus  more effectively on their learning.  
How do you cram Montessori philosophy 
and methodology into 10 days?  It is 
impossible of course, but they had to start 
somewhere.   The initial step was to 

concentrate on the cornerstones of 
Montessori philosophy such as; learning 
by doing, multi-age classes, positive 
classroom management, peace in 
education, care for the environment and so 
on.   The circumstances of the villages and 
consideration for the local culture was also 
of paramount importance.  Limited access 
to resources/materials meant that part of 
the training included extensive workshops 
in material making. This task was made 
even harder by the fact that some of the 
Tanzanian trainees had never worked with 
some basic tools that we take for granted.    
Cutting with scissors and using rulers 
required practice.  They also had to find 
creative solutions in order to adapt many 
of the materials to their own situation.  For 
instance they used a donated moveable 
alphabet as a template for the construction 
of their own moveable alphabet.   Trips to 
the local market were necessary in order to 
locate local materials that could be adapted 
for use by the teachers and students.  
Sheets of vinyl were used to make mats 
since they are durable, washable, and still 
roll up.   Using local materials eliminated 
the costly issue of shipping pre-made 
materials from other countries and the 
hassle of getting materials to the remote, 
rural areas.   It also boosted the local 
economy and helped to foster a self-
sufficient approach that will enable the 
local people to continue their work.  
  
The environmental conditions had to be 
taken into account when schools were 
beginning to be organized by the 
Montessori Outreach Project.    In North 
America, we don’t have to worry about the 
elements, as our schools are housed in 
buildings complete with doors and 
windows.  This is not always the case in 
rural Tanzania.  From partially built 
structures to makeshift shelters, to the 
shade of a big tree, classes are carried out 
wherever available space can be provided.     
  
One can’t help but admire the work of both 
the Montessori trainers, like Jamie and 
Pam, and the many Tanzanian trainees, 
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who eagerly take on each challenge as a 
learning opportunity.  The program 
continues to evolve as participants reflect 
on both their successes and the challenges 
that have caused difficulty.    One of the 
greatest issues that continues to present a 
difficulty is the disconnect between what is 
being learned in the training workshops 
and how it is being applied in the 
classroom.  Without the opportunity for 
actual observations or practice teaching in 
established Montessori schools it is 
difficult for trainees to know where to start 
and how to apply their rudimentary 
knowledge of Montessori philosophy 
correctly.   Thankfully this will no longer 
be the case, as there is a school up and 
running where the training centre is 
located.   This year, trainees were able to 
spend their mornings observing, practice 
teaching and reflecting.    A new emphasis 
on group problem solving has developed, 
so teachers can learn to manage their own 
issues.  This is important because 
ultimately these teachers and their 
communities will be held responsible and 
accountable for the management of their 
schools.  

 The financial support from the charity will 
only continue until 2012.      At this time, it 
is expected that these new schools will be 
self-sufficient and able to pay their teachers 
a salary.    The hope is that all the schools 
that have been supported by the Olive 
Branch will achieve this level of 
independence and will succeed and carry 
on.  Until then, the goal for the Olive 
Branch and Montessori Outreach Project is 
to focus primarily on the education and 
training of the teachers. 
  
The Montessori Outreach Project is a 
wonderful example of the ‚sowing‛ Maria 
Montessori spoke of:   ‚To sow everywhere 
without ceasing to harvest‛.   It is not only 
an inspiration but a reminder that 
Montessori is much more than a classroom 
filled with materials; -  it a vision for a 
better future through peace and education , 
whether it be for our local community or 
the global community. 
  
 
  
  

Montessori Outreach (Continued from Page 9) 

If you are interested 
in finding out more, 
or supporting The 
Olive Branch for 
Children Montessori 
Outreach Program, 
by donating or vol-
unteering, go to:   
www.theolivebranch
forchildren.org/ 



CAMT Fall Conference Recap: Early Literacy by Mary Flewelling Pinchen 

reasoning powers.   Moreover, predictable 
books are fun for children simply because 
they are predictable. 
 
There are a few other considerations that 
Meg and Patty advised us to pay attention 
to as we select and read books to our 
students: 
1.     Choose books based on reality.   The 

real world is full of elements that seem 
fantastic to young children and fantasy 
is difficult for young children to 
process and even alarming to them at 
times. 

2.     Before reading a book to your 
students, try to read the book yourself. 
Your presentation of the story will be 
much more effective if you are already 
familiar with the text. 

3.     When you read a book for the first 
time, try to read the entire story from 
beginning to end without stopping.    
The time for discussing the text or 
commenting on the story is after the 
children have already heard the whole 
story first at least once. 

4.      Show the pictures as you read.  If you 
read the story ahead of time you will 
know when to show the picture at 
exactly the right time. 

5.     Re-read stories often.   Predictable 
books become even more predictable 
and entertaining when they are 
familiar. 

6.     Read to your students everyday.   The 
shared experience of listening to a 
story collectively is priceless. 

As Montessori educators, we recognize 
that reading aloud to infants, toddlers and 
casa students makes a significant 
contribution to the development of their 
literacy.  We may not be as aware of the 
significance of choosing the right kind of 
literature to read to our young children.  
Meg Kahnert and Patty Wilson’s workshop 
introduced us to the concept of 
‚predictable books‛ and helped us 
understand why they are so valuable to 
young children. 
 
‚Predictable books‛ are defined as ‚those 
that make use of rhyme, repetition of 
words, phrases, sentences and refrains, and 
such patterns as cumulative structure, 
repeated scenes, familiar cultural 
sequences, interlocking structure and turn-
around plots.‛    These books can be 
divided into the following 8 categories: 
1.     Chain or Circular Story:  plot is 

interlinked so that the ending leads 
back to the beginning. 

2.      Cumulative Story:  Each time a new 
event occurs; all previous events in the 
story are repeated. 

3.      Familiar Sequence:  organized by 
recognizable theme:  i.e.: days of the 
week, numbers etc. 

4.     Pattern Stories:  Scenes are repeated 
with some variation. 

5.     Question & Answer:  The same or 
similar questions are repeated 
throughout the story. 

6.     Repetition of Phrase:  Word order in a 
phrase or sentence is repeated. 

7.     Rhyme:  Rhyming words, refrains, or 
patterns are used throughout the 
story. 

8.     Songbooks:   Books that present 
familiar songs with predictable 
elements, such as repetitive phrasing. 

 
Books that fall into these categories are 
universally appealing to young children 
because they invite the child to anticipate 
or predict the text and/or plot line of the 
story.  Essentially they invite engagement 
and provide the child with the opportunity 
to consolidate and validate what he 
already knows.  Predictable books appeal 
to a young child’s love of order and they 
often allow the child to participate in the 
‚reading‛ of the text.  This engagement 
fosters confidence and aids in the 
development of the child’s logical 
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We have such a monumental responsibility 
as the first formal educators of many of our 
students. We mentor what teachers are 
suppose to be (in the same way we hope 
our grads mentor good qualities to our 
little ones). They watch our gestures, copy 
our tone of voice and get a sense of their 
love of learning based on our love of 
learning. The mark we leave can very well 
be the way a child thinks about school for 
the rest of their lives. 
 
As much as we have the power to educate 
with the wonderful tools we’ve been 
provided, Montessori had so much more in 
mind. Her vision was to nurture all that 
really matters in life- compassion, 
responsibility, loyalty, respect, self-esteem. 
Somewhere along the way, it became 
abundantly clear that anything that really 
mattered in my life could not be measured. 
We can tell a parent whether their child 
can add, but quantifying respect for their 
peers or responsibility for their actions is 
more challenging- but just as important. 
 
This is where our role as mentors really 
comes into play. We tell children what we 
really care about by our words, but mainly 
through our actions. If we care about how 
much work they get done more then how 
they feel about the work they’re doing, 
then they soon realize that it matters little 
to us if they like Math, Language or any 
other subject as long as they get the job 
done. Montessori drew me in from the 
beginning because it has always been 
about how the materials serve a higher 
purpose in the creation of the personality 
of the student. 
 
We are here to impart the joy of learning. If 
at all possible, the ‘joy of life’ would be 
even more wonderful. There are so many 
ways that our day-to-day responsibilities 
weigh us down and depending on what is 
already on our plate, raise the negativity 
quotient in our lives. But we work with 
children who are looking to us for answers 
and I am not talking about how a word is 
spelled or what comes after 299. 
 
Women are notorious when it comes to 
giving- giving till it hurts. We put the 
needs of others ahead of our own. That is 
wonderful as long as we do not ignore our 
own needs. Can we teach our children to 

love themselves, if we do not love 
ourselves? What do we do to nurture our 
body and mind? 
 
Some teachers take yoga, go for walks, 
write in a journal, take photographs, ride a 
bike whatever activities they can find to 
make them happy. It is important to be 
happy. It is important to take the time to 
make sure you are happy. Being happy is 
wonderfully contagious. It is something 
you pass along to everyone you meet. This 
happiness can easily translate into joy. 
How well have you been treating yourself? 
What have you been doing to nurture and 
satisfy your needs? You might decide you 
are doing enough, but you also may be 
thinking that you need to do more. Believe 
me, when you take care of your needs, you 
are also taking care of the needs of the 
people who love you- as I said-- happiness 
is contagious. 
 
As Montessorians, we have chosen the 
path of ‘joy.’ We have made it our mission 
to bring the joy of learning into the life of 
every child. Like every journey, it starts 
with ourselves. You cannot give joy unless 
you feel joy. Be good to yourself. Be kind to 
yourself. Take time for yourself. Take care 
of the wonderful spirit that you have 
inside. 
 
We can be under the mistaken impression 
that it is selfish to put our needs above 
others. Let me just say that you cannot give 
what you do not have. You cannot be 
strong for others, if you are not strong. 
Everyone deserves to be happy. The more 
you have within you, the more you have to 
give others. Think of yourself as a vessel 
that continually needs to be filled. The 
recipe is simple. I will fill my vessel with 
whatever makes me happy and share this 
happiness with those around me. 
   
Suggestion: Take the time to feed your 
soul. Consider reading books like 
Nurturing the Spirit by Aline D. Wolf 
(Parent Child Press) and the Tao of 
Montessori by Catherine McTamaney 
(iUniverse) are good places to start. 

You Cannot Give What You Do Not Have by Johanna Madeley 
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Catherine McTamaney began her 
workshop by endearing us toward her 
with a simple request.  She asked us to 
smile for a picture that she could send 
home to her children.  She explained that 
this would quell their sad confusion over 
why she had to travel to Canada to give a 
workshop to hundreds of people as 
opposed to those hundreds of people 
coming to Tennessee to hear her speak.  
We all laughed along with her story of 
how her husband had packed an entire loaf 
of pumpkin bread for their son’s lunch and 
how life for her family was very different 
when she went away.  These stories, along 
with many others, set the tone for her 
workshop on Self-Observation for the 
Teacher.  Her quick-witted humour, 
humility, intelligence and personable 
manner gave her ‚scientific‛ based 
workshop a warm, accessible tone. 
 
Ms. McTamaney highlighted how the 
training of a Montessori teacher was 
unique in that it actually emphasizes the 
skills of formal observation as part of the 
curriculum and how each lesson in her 
manual concludes with the simple but 
immensely important phrase:  ‚Observe 
unobtrusively.‛  She reminded us that our 
role as Montessorians was threefold.  We 
were equally: Scientists, Servants and 
Saints.  She also commented on what an 
essential skill observation is, particularly 
within a learning environment where 
children are often working (or wandering) 
independently and demonstrating their 
tendencies and needs through their 
actions. She compared our observational 
system to a 3-legged stool: observation, 
reflection and action as the 3 legs.  
Stabilizing this stool were 8 nails, which 
demonstrate what we should keep in mind 
when going about such observations: 
12345678. However, the caveat was that we 
often bring our own knowledge and 
experiences along with our observations.  
Each observer draws his/her own 
interpretation or conclusion based on the 
same observation of the same child.  These 
conclusions are neither accurate nor 
inaccurate, but rather ‚personalized‛ 
instead of systematic or scientific.  Ms. 
McTamaney illustrated this with 2 
activities to demonstrate how our memory 
works. 

 
The first was with a partner.  She invited 
us to seek out a partner and after approx. 1 
minute of no instruction she asked us to 
turn away from our partner and write 
down a detailed description of them.  She 
gave hints through several simple 
questions such as:  What colour was their 
sweater?  Were they wearing jewelry?  Did 
they have on flat shoes or heels?  After a 
short time we shared our observations and 
quickly came to the conclusion that our 
imaginative mind fills in a large percentage 
of the gaps we have in our knowledge. 
 
The second activity was done 
independently.  Ms. McTamaney asked a 
series of questions in which we had to 
record the associated number.  The 
questions were: 

1. How many people have you 
introduced yourself to today? 

2. How many times have you signed 
your name? 

3. How many hugs have you given? 
4. What time did you get into your 

car or mode of transit today? 
5. How many coffees/teas have you 

had this morning? 
6. What colour underwear did you 

put on this morning? 
 

Following the laughter over her comment 
that there are many days where we might 
be sincerely surprised to realize that we 
have no idea what colour those underwear 
are, she helped workshop participants 
realize that things which we viewed as 
very important to us (i.e.:  signing our 
name, as it is usually only on registration 
documents or credit card slips) more 
accurately than things which we may view 
as less important. 
 
She emphasized how essential the skill of 
unbiased, scientific observation is really 
the only way we can begin to understand 
phenomena; whether with a child in a 
Montessori classroom or under a mountain 
in Geneva, Switzerland.  She injected a 
personal story of her friend, one of the 
world’s top 3 particle physicists.  He had 
been asked to come to Geneva where the 
world’s top scientists have convened to try 
to recreate the ‚big bang‛ in the LHC 
(Large Hadron Collider) tunnel recently 

CAMT Fall Conference Recap: Self-Observation for the Teacher    
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completed under the Swiss mountains.  
His job was to observe a tiny piece of the 
CMR (the machine constructed to send the 
particles into consecutive whirlwinds 
beyond imaginable speeds) during the 
experiments to be certain that it was 
working correctly.  She highlighted how 
his, and his co-scientists, observations will 
either prove or disprove the theory of how 
particles obtain and reflect mass; an 
extremely powerful assumption upon 
which so much of our scientific 
understanding is based.  She encouraged 
us to also strive for this same, 
unadulterated approach for it is only in 
this way that we can obtain a ‚true‛ 
observation. 
 
Through a series of powerful quotations of 
the great minds (Socrates, Galileo, 
Montessori, Einstein, Newton, Muller) she 
inspired us to get back to the practice of 
regular observation if we had strayed 
away from it.  She gently reminded us that 
we must not only observe the children in 
our care but also, ourselves; the latter 
subject proving to be the more difficult of 
the two.  She gave many, practical 
suggestions: 
 

1. If you don’t have time for 
observation then you’re not 
observing enough! 

2. Observation needs to happen 
every day. 

3. You may find it helpful to co-
ordinate your observation time 
with your co-teacher or co-
workers. 

4. Invite someone else in to observe 
you.  It’s an extremely valuable 
gift. 

5. If you have a designated 
‚observer’s chair/stool‛ in your 
environment then invite the 
children to sit in it and observe 
others (including you!).  * Can be 
especially good within the 6-9 year 
environment. 

6. Have a specific goal or purpose in 
mind when observing a child or 
self. 

7. Begin the observation procedure 
with our own questions. 

8. D o c u m e n t  o b s e r v a t i o n s 
immediately instead of at the end 
of the day or we will simply be 
remembering things the way we 
want to remember them. 

Self-Observation for the Teacher   (Continued from Page 13) 
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Following Montessori to Iran—2010 by Wendy Agnew 

have warning e-mails and put them in our 
back pockets as padding for a bumpy 
ride…   
 
Jet lag blows the whistle at 2 AM for the 
first week. We are poised to begin on 
Sunday, however the temperatures climb 
to 104 and the government closes the city 
for two days. We journey to the mountains 
and discover Osh Ka Day Amu Hussain’s. 
Poised on the slopes is an oasis of recycled 
materials and we are fed a sumptuous stew 
seasoned with plants of the hills.  
 
First Day 
It begins with The Big Yek. How do you 
capture the essence of Montessori in a few 
words? I started with the elegance of the 
decimal system material … the unit bead – 
one – ‚yek‛ in Farsi. As the lesson unfolds 
Patti is there to help me as we evolve from 
one, to ten, to one hundred, to one thousand 
but the air conditioning system catches her 
robes and lifts them skywards – a Persian-
style Marilyn Monroe captures the 
attention of a startled audience… ‘yek’ is 
suddenly associated with a swirling 
breeze. Lidra had brought a blow-up globe 
of the earth without artificial divisions – its 
cloudy surface is awash with wind 
patterns and articulate with a message of 
sustainability. We are wafted into 
macrocosm as ‘The Big Yek’ – the globe - 
becomes the logical extension of our focus.  
 
Adapting 
The schedule metamorphoses with 
necessity. Presentation and practice 
sessions hum with activity. Farsi and 
English collide and dance. Lidra has 
designed a beautiful workshop creating 
dolls of the world, based on her mother’s 

 
Night follows Sun 

into morning 
Outside the garden room 

Jasmine blossoms  
Curl in tendrils against frozen music  

of wrought iron 
Home beckons  

from the cozy cage of  
Familiarity  

 
w.a.Tehran, 2010 

 
Today is the final day of the course we 
have offered in An Introduction to 
Montessori Early Childhood Studies. Going 
home always feels like a birth in reverse. 
Not sure what that means; perhaps 
because I am crawling back inside the 
womb of Canada with her predictable 
roads and nutritive social systems…  
 
I love Canada, but I will miss Iran - A 
symphony of sensual delights. Feels like 
pomegranates in the marrow… 
 
I turn and look backwards, over the 
shoulder of yesterday… 
 
Canada, May 2010 
Dear Mom and Dad,  
 
The success of our Mahdavi Montessori 
Children’s House has spread and my Iranian 
friends have suggested that I find four 
other teacher educators to help in the 
gargantuan task of introducing 300 public 
school teachers to Montessori education 
over a period of six weeks.  The Iranian 
government is interested in inducting its 
teachers into the Montessori philosophy. 
Everyone seems booked for the summer.  
At last, fate convenes a team of four. We 

Our host Mehdi 
Mahdavi with team:  
Lidra Remacka, Patti 

Soltys, Maureen 
Pesner, and Wendy 

Agnew 

Page 15 

Wendy Agnew has been traveling to Iran since 2004. At that time she initiated an intensive training 
program that culminated in the creation of The Mahdavi Montessori Children’s House in Tehran. A 
vibrant Montessori community has evolved and is evolving … 

The Big Yek 
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work as an artist in 
Albania. Mrs. Mahdavi, 
the driving force behind 
the Iranian Montessori 
initiative, wants the 
foc us to b e on 
Montessori materials 
that are difficult and 
costly to import so we 
spend the evening 
experimenting with 
prayer beads, copper 
wire, and needle-nosed 
pliers. We create ten bars 

and hundred chains while eating cool 
melon and drinking cherry cordial and 
emerge with workable prototypes.  
  
Every morning I give a lecture – starting 
with power points describing the creation 
of our little Iranian school. We begin with 
Farsi. Sobeheh (good morning!) Halle toon 
Che Tore? (How are you?) One day we all 
go on stage and simulate a Montessori 
circle with zoology games. One day we 
enact the story of the caterpillar as an 
illustration of the sensitive periods. Each 
morning I wake at four and design a new 
lecture based on issues and questions from 
the day before. The whole process (from 
morning ‘til ending) is filmed and will be 
turned into a movie we are told. 
 
Maureen, Lidra and Patti have to return to 
Canada and their Iranian partners take 
over the presentations. Finally, we prepare 
for the assessment procedure. Groups will 
present their original practical life and/or 
cultural activities on the first day. The 
second day, they will give collaborative 
theory presentations, and the third day 
will be a learning exam in groups of three, 
focusing on aspects and variations of 
chosen exercises… 
 
Last e-mail sent to Canadian team: 
Hi Beauties, 
The course finished yesterday (for now). 
There was a lot of emotion – most 
everyone cried so there were about 360 of 
us, and a lot of salt water. In the morning 
the thank- yous flowed like rivers and in 
the afternoon I asked the children to come 
up on stage and we thanked them for 
helping us - Some of the participants 
presented highlights of their theory plays 
on stage on Thursday - very funny and 
also deep.  
 

The Original presentations were amazing - 
One woman brought a dry sheep-skin and 
told us that you put milk in it and let it 
hang - then she lifted the lid on a beautiful 
stone pot and there was a wet sheep skin 
with yogurt butter in it. The exercise was 
set up for children to do. There was a 
homemade, wooden, child sized spinning 
wheel, making dye from blackberries - we 
ate them too – Also, making dough with 
mint. We had lots of talks about creativity - 
The Learning Exams in the morning were 
surprisingly stellar - but in the afternoon 
we did a lot of representing - But all in all a 
good third period! 
 
Love!!! And thanks again for all your 
amazing work and for coming on this 
adventure! 
 
Future 
Since 2004 the Montessori community in 
Iran has grown and matured. One 
manifestation is a new environment for 
children designed by Mrs. Mahdavi, the 
principal of the educational complex and 
her daughter Mina, featuring one of Iran’s 
first sustainable buildings. The walls are 
insulated with cornhusks, similar to, but 
more elegant than straw-bale construction. 
The building is a symbiosis of ancient and 
modern techniques that invites intimacy 
with the natural world.  
 
From modest beginnings the Montessori 
movement in Tehran is growing - informed 
by Iranian culture and values.  In the style 
of all great philosophers, Montessori did 
not consider the word ‘method’ adequate 
for discussing education. In The Secret of 
Childhood, she humbly suggests that, 
‚change…cannot come from the ideas or 
energies of individual reformers but from a 
slow and steady emergence of a new world 
in the midst of the old, and gradual 
appearance of the world of the child and 
adolescent.‛ (1966, 207)  
 
One day, at the dinner table, Mehdi, our 
host, alerted us to the wise words of a 
renowned Iranian philosopher - 
 
‚If you are thirsty, do not seek water.  If 
you are thirsty, become the thirst and the 
water will come to you. ‚    Rumi 
 
It seems strange that so much happened to 
so many people so quickly. I recall peeping 

Following Montessori to Iran—2010 (Continued from Page 15) 
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into Patti’s inspiring music workshop and 
seeing the Iranian participants joyfully 
sharing their songs and dances. I can see 
Maureen unveiling the gifts of her 
exquisite, handmade, beaded jewelry and 
tessellation material to our assistants – and 
Lidra’s students offering the gift of a 
Montessori doll they made, each person 
proudly wearing a carefully wrought ten 
bar over her heart. I can feel a silent crowd 
of fifty women tracing shapes in the 
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Child Through History and Peace Stories  

by Katrina Mosscrop 

The audience, as follow up to the story and 
video clip, composed and presented our 
own raps to generous applause and 
encouragement from Nelson and Schaefer. 
The story and activity were also included 
in helpful handouts. 
  
Schaefer, next, drew the audience’s 
attention to colourful timelines that were 
designed by her father Dr. Larry Schaefer 
at the Lake Country School. She used a 
Brazilian footballer (soccer player) as our 
historical reference and guide to walk us 
through the Timeline of Humanity and the 
Timeline of American People, pointing out 
what types of animals and what climate 
they experienced in Brazil, Spanish 
explorers and Portuguese conquers, and 
Brazil as a republic with pride in their 
culture, economy, and even their national 
football teams! A companion guide Set of 
12 Key Lesson Stories was also available. 
  
The workshop offered insightful ways to 
start talking about peace --what does it mean 
to me? What does peace mean to the world? --
in your elementary classrooms. Nelson and 
Schaefer were enthusiastic and generous 
with their own stories and take-home 
activities. Their main point, however, is 
clear: as Montessori educators, it is our 
duty to continue to share stories and invite 
dialogue about bringing peace to our 
complex world. In Lerner’s words, it’s 
possible, you can do it, please do it now. 

In the workshop Nurturing the Moral 
Imagination of the Child Through History and 
Peace Stories, presenters Sara Nelson and 
Kris Schaefer used stories, interactive 
activities and timelines to encourage the 
audience to question their own ideas of 
what is possible, acceptable and achievable 
in our complex world. 
  
Nelson referred her book Peace Stories in 
Human History and told Jaime Lerner’s 
story of innovative city planning as mayor 
in Curitiba, Brazil. He recognized the 
potential for design to overcome Curitiba’s 
poverty. Lerner focused on accessibility: 
how can I make the city and all that it 
provides (employment, food, shelter, 
safety, etc.) accessible to more people? He 
observed that people were finding inner 
city service jobs but had no way to get to 
them: they were living in slums at the 
peripheries of the city, which was only 
accessible by one bus route that was 
neither on time or large enough to seat all 
those who were waiting. Lerner 
constructed more bus drop off and pick up 
points, and attached buses to expand 
passenger capacity. One bus could carry 
over 200 passengers! At the bus depots, he 
constructed public libraries, daycare 
centers, community facilities, recycling 
factories and parks made from recycled 
materials. Lerner challenged deadlines, 
pushing contractors to construct bus 
depots within weeks, and libraries and 
community centers within days. Lerner 
raps about his challenge to do the 
impossible on TED Talks at http://
w w w . t e d . c o m / t a l k s /
jaime_lerner_sings_of_the_city.html 

outdoor environment during one of my 
silent pattern walks. And of course the 
spirit of Montessori reaching out from her 
beautiful prepared environment to tempt 
us into spirals of radical curiosity. 
 
Perhaps this Introduction to Montessori 
will generate some thirst to go further and 
deeper into the miracle of child-centred, 
life-based learning. 
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