A& LETTER FROM THE PRESIDENT

(@ he Fall Conference 2009 was a success despite our keynote

speaker, Catherine McTamaney, being unable to attend due to

illness. We were in a state of panic upon learning Catherine

could not make it, but thankfully Paula Glasgow volunteered to

step in and give Catherine’s presentation while Tony Evans stepped

~ in to hold the workshops. We want to thank everyone who attended
for their patience and understanding.

The Fall Conference 2009 was our first conference held at a new venue; The Old Mill,
and the feedback we have received has been very positive. The majority of people we
have heard from were very pleased with the new location. They felt The Old Mill had
a warm, inviting atmosphere that better fits the Montessori spirit. We have, therefore,
decided to continue to hold our conferences at The Old Mill. We are already busy
planning next year’s conference. We are in the process of confirming an inspiring
keynote speaker and an exciting workshop line-up. This will be announced as soon as
the details are finalized. We have read your feedback and have taken it into
consideration. We feel you will be just as excited as we are about the 2010 conference.

As we said at the Fall Conference, our main goal this year is to improve the newsletter.
We want the newsletter to be more informative, entertaining and a must read for
everyone. We have implemented some changes in this issue, with more planned for
the next issue but we need your help. We want to know what you would like to see in
the newsletter, what is important to you. Please send your thoughts to
camtnews@camt100.ca. We also need writers. We are looking for people to write
regular or occasional columns, to write feature articles or to contribute suggestions for
classroom activities that other teachers may like to use.

We are all very excited about the up-coming year. On Wednesday, April 21st we have
an afternoon mini-conference with two speakers, Jennifer Kolari and Dr. Ira
Schweitzer. We hope you are able to

join us.

Don’t forget — CAMT is your organization.
Get involved and let’s make this a banner

year for the Montessori community.

Kristin Collver, President

Past-President Barton Graff, Nili Tock and
Keynote Saviour Paula Glasgow.

The views expressed within this publication are the opinions;fthe authors and in no way reflect the opinions of CAMT
or its executive. CAMT intends to inform, not to endorse.
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Advertising Rates and Terms - 2010

Ads will be placed in both the quarterly newsletter and the web-
site.

Per Issue: 4 Consecutive Issues:
Business card: $30.00 $100.00
Quarter page: $50.00 $180.00
Half page: $100.00 $375.00
Full page: $200.00 $750.00

Schools wishing to advertise employment opportunities are en-
couraged to take advantage of our Web site only option or to place
a business card sized ad in one issue.

Publication Dates Submission Deadlines

Winter January 15
Spring March 12
Summer June 5
Autumn October 1

Answer: NAMC!

21N
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North American

NAMC’s FREE
Canadian History
Album!

Question: Who has published Canada’s first
287 page, full color Canadian History Curriculum
Album and is donating a FREE copy to every

Montessori elementary school in Canada?

Elementary schools: Call or email
us for your FREE copy today!
classroom@montessoritraining.net

FOR MORE INFORMATION ABOUT NAMC’S DIPLOMA PROGRAMS OR INDIVIDUAL
SALES OF ALBUMS, TRAINING DVDS AND SUPPORT MATERIALS, CONTACT US TODAY!

Montessori Center WWW.Mmontessoritraining.net Toll Free: 1.877.531.6665
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CONFERENCE WORKSHOP REVIEW
Learning to Follow Their Lead with Wendy Agnew

“What Moves Us?” This was the
starting point for Wendy Agnew’s
workshop, which focused on
sparking the elementary student’s
appetite for learning, and guiding
extensions through the
curriculum. Wendy demonstrated
her conviction for praxis by
opening her workshop with games
that allowed us to shed our
inhibitions and threw wus into
experiential learning. Within 15
minutes she had every one off
their chair and moving around:
not an easy task with an audience
of adults.

Wendy shared many activities
that identify the elementary
child’s natural affinity for
interacting with the out door
environment, and for role-play. I
appreciated her distinction
between “out door environment”
and ‘“nature”. While we all
understand the blessings of rural
and undeveloped landscapes,
Wendy pointed out that children
will connect creatively and
scientifically with their
surroundings in downtown and
man made environments. As a

by Carey West

teacher from a school in an urban
core, I was grateful for this
inclusive attitude. I also
appreciated her mantra of “You
can never take the children out
doors too often”. As we learnt
when we performed our own
outside exploration, this change
of perspective awakens the mind,
loosens up the spirit and gets
down to the origins of knowledge:
experience and observation.

Locating the Find

Wendy gave us several concrete
experiences where students were
encouraged to change their
perspective not just in a physical
sense, but in an interpersonal
sense as well. By role-playing
animals, elements, and iconic
characters, we were given access
to further academic inquiries.
Wendy demonstrated a natural
comfort with the fluid nature of a
curriculum that pursues questions
rather then presents answers. By
connecting the spiral of school
disciplines directly to concrete
experiences, she gave structure
and process to abstract
connections across subjects. Her
conviction that following the
child’s interests will touch on
each of the -categories of
curriculum while developing the
whole child was well
demonstrated and inspiring.

The workshop concluded with
slides depicting the work that
Wendy’s students had produced,
and this served to stimulate our
own ideas of how to connect
student interests with curriculum.
Through dramatic representation
students experience scientific and
mathematic principals, historical
content, social studies practice,
integrated artistic expression,
organizational skills and physical
education. When my colleagues
and I began implementing her
activities with our students, back
at the school, we found the
children were just as responsive
and engaged as we had hoped,
while they followed their own
spiral of interest.
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CONFERENCE WORKSHOP REVIEW
Rediscovering the Sensorial Area with Maureen Pesner

by Shazia Shahbaz

The senses, being explorers of the world, open the way to knowledge. Our apparatus
for educating the senses offers the child a key to guide his explorations of the world...’

Dr Maria Montessori, (1988). The Absorbent Mind. Oxford: Clio Press. p. 167

Dr. Maria Montessori’s insight
into a young child’s education of
his senses is an extraordinary
aspect of her method. Montessori
identified a period in a young
child’s life which is highly
sensitive to the impressions
received from his environment.
The sensorial material in a Casa
isolates qualities of the stimuli
and provides a sensory impression
in a child’s mind which refines
his understanding of physical
attributes.

In her presentation
“Rediscovering the
Area”, Maureen

regarding
Sensorial
Pesner

demonstrated various variations
and extensions relating to Casa
sensorial material.

The part that intrigued me the
most was where she had set up
two tables with different colorful
objects and asked the audience to
come up and set them up as they
wished. All types of different
results produced on the table
depicted different personalities.
By doing this she showed the
importance of the freedom which
every child should have in his/her
environment. She also
emphasized the importance of
bringing more imagination to the

use of Sensorial material and also
to practical life and culture
material.

Another interesting generalization
with the Baric Tablets was to find
out the relationship between the
weight of the tablets and the
cubes of the Pink Tower. All in
all it was a fun presentation with
lots of thought provoking and
stimulating ideas when working
with the Sensorial Material in a
Montessori class.

Working with Wendy Agnew

Sensorial Exploration with Maureen Pesner
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CONFERENCE WORKSHOP REVIEW
A Lens Inward with Tony Evans
by Amy Gillies
I was looking forward to relate them to ourselves as factor is of course love, keeping

attending Dr. Catherine
McTamaney’s workshop at this
year’s CAMT conference. I was
familiar with her book and was
excited to hear her speak.
However, due to her not being
able to attend, the workshop was
presented by Tony Evans. Tony’s
energy was infectious as he spoke
about rejuvenating our positive
outlook within our daily teaching
experiences. He began with his
background in Montessori, as a
Montessori child who later
completed his teacher training in
Italy.  Tony is currently the
founder and director of Dundas
Valley Montessori School. He
then went on to outline how, as
teachers, we can look within
ourselves and use Montessori
principles to help guide us in the
classroom.

Tony invited us to interact with
those around us. We were given
the opportunity to share how we
discovered Montessori and how
we have positively affected
children in the classroom. I found
it interesting to spontaneously

hear about someone else’s
experiences and [ enjoyed
recounting mine, especially

talking about helping a child feel
more comfortable in the
classroom.

We were then introduced to some
key factors or intrinsic virtues
which can help us to be our best
self in the classroom. Many of
these virtues are ones that we
apply to the children in the
classroom, but we also need to

teachers. The key factors that
Tony presented to us included:
humility, which helps keep
ourselves at a distance watching
the magic happen on its own;
faith, which enables us to believe
we can become that best version
of ourselves; respect, for the
child’s need to think and ask
questions for himself instead of
learning all the right answers;
individuality, which helps us to
bring something unique to our
presentations, to speak with
energy and to engage those
around us with passion;
observation, the importance of
stepping back within our
classroom and making sure to
connect regularly with other
schools for new ideas and
inspiration; guidance, as teachers
we need to direct instead of teach
and to look for those connecting
moments which draws the child
in; independence, in that the
teacher should effortlessly be
aware of what each child is doing
in the classroom; and the final

that emotion in the forefront of all
we do.

All of these virtues are already
within us, we just need to remind
ourselves of them during the year
and to keep renewing them when
we connect with others. Tony
ended his workshop with a
summary of the key three
elements that will help you most
in the classroom: the prepared
environment, observation and
faith. The end result is the
normalization that occurs as the
children work independently and
joyously in the classroom.

Tony’s workshop was very
enjoyable and inspiring. It helped
me to renew my faith in both my
children and myself. Most
importantly it helped me to think
of ways to incorporate these
virtues into my everyday life in
the classroom, so I can attempt to
become the best version of
myself.

September 2010.

development.

Elementary Teacher Wanted

Private Montessori School in Ottawa is currently accepting applications
for a full-time Montessori certified elementary teacher to begin in

Our school provides excellent working conditions, competitive salary
and benefits, with ongoing curriculum support and professional

Applicants are requested to email resumes to
gmsinfo@glebemontessori.ca
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Reviews of “An Evening With Jonathan Wolff”

on The Long-Term Effects of Montessori Principles
Hosted By Montessori Jewish Day School

A Montessori Parent’s Perspective by Valerie Weiss

In this age of computers, the need for
instant gratification and immediately
measurable results has permeated so
many areas of our lives. I believe that
it has also impacted our views of
education. Test scores and the ability
to regurgitate facts have become the
standard measurement and focus for
many in education. It simplifies
things and gives us measurable
answers quick. But, are they really
the right or most comprehensive
answers? Is this the best way for our
children to approach life?

These thoughts came back to me, as [
listened to Jonathan Wolff speak at
my son’s school on October 6th. The
presentation, which was titled, “What
are the Long-Term Effects of
Montessori Principles?” was an
informative and timely reminder of
what, we as parents, should looking
for in terms of education for our
children. With his open and warm

approach, Mr. Wolff set the stage for
an informative discussion when he
posed the following question: If you
were to ask today’s prominent
community and business leaders,
“What qualities and competencies are
you looking for in the people who
serve in your communities and
organizations”, what would they tell
you?

Key responses included: a life-long
learner, patience, knowledge,
integrity, compassion, politeness,
independence, a team player,
someone who 1is a good
communicator, takes initiative, and
who can see both the big picture, as
well as the details needed to get the
job done.

What Mr. Wolff pointed out was the
fact that very few of our responses
had to do with academics. They had
more to do with how the person

approaches life. 1 found this quite
enlightening.

He then went on to explain in a
refreshing and very logical way how
and why the Montessori approach to
education works — and has continued
to work for so many years.

As parents, when we focus
obsessively on test scores in terms of
how well our children are doing in
school, or whether a school is good
enough for kids — is that really the
best way of examining the quality of
education? Is that the best way for us
to foster a love of learning? Introduce
our children to the wonders of the
life? Allow our children to grow in
their own, unique way? It does make
things easy to measure. But, isn’t
there more?

Mr. Wolff leaves us with some
deeper questions to answer ourselves.

A Montessori Directress’ Perspective by Mimi Li

Century after century, we as human
beings have proved ourselves the
most intelligent beings in the world.
We think, then we create; we
understand, then we improve. In
order to maintain an ongoing
harmonious society, we need our
young generations, so to speak, the
building blocks of the future, to grow
with wisdom, responsibility,
compassion, perseverance, integrity
and respect. For this purpose, many
educators have been seeking the most
well-balance education system for
children. Many schools have started
to adapt or integrate the Montessori
method in their programs and labeled
themselves as “Montessori” schools.
However, the name, Montessori, is in
the public domain. How to choose a
high-quality Montessori school is still
a question for many parents.
Fortunately, those have attended the
seminar at MJDS led by Jonathan
Wolff, a well-known international
Montessori consultant, may get some
helpful insights on the subject.

As more and more parents begin to
understand that their child’s cognitive
development comes hand in hand
with his/her mental, psychological
and physical growth, a lot of them
would like to choose a school that
strongly holds the wvalues of
following the child’s nature and
accepting the uniqueness of
individual differences. For many
parents, these are just the
prerequisites in choosing a
Montessori school for their child.
Like all Montessorians, Mr. Wolff
strongly believes that a successful
Montessori program, which proves
itself suitable for every child,
depends on three components, which
are: a child-centered approach, a
prepared environment, and a staff of
skillful directresses/ors. Mr. Wolff
also stressed that the directress/
director must have an open mind,
which allows her/him to accept new
ideas and face challenges, and frees
her/him from prejudice and
preconception. Being a Montessori
directress myself, I truly believe that

only through an open mind can I
reach further a child’s state of mind,
to understand his/her needs, and to
provide effective support.

Although cooperating a liberal mind
in a structured routine and program is
not always easy, it is essential. One
of the most important things that Mr.
Wolff reminded all the caregivers,
parents and teachers in the seminar
was to follow the child’s inner urge,
namely, “help me to help myself.” Of
course, it will take an immense
amount of time, effort and patience
for most adults to achieve such a high
level of respect for the child.
Nevertheless, if anyone wants to be a
genuine child facilitator, he/she must
leave the child to perform his/her
tasks independently and to reveal
him/herself through his/her work. Dr.
Maria Montessori once wrote, “If
help and salvation are to come, they
can only come from the children, for
the children are the makers of
men” (Maria Montessori, The
Absorbent Mind, chapter 1).




PAGE 7 VOLUME 35, NUMBER |
The Importance of 3 by Wendy Agnew

Montessori offered her  creative experimentation with Carl Popper and Donald

curriculum in a structure called  media, etc. At different stages of Campbell’s theory of

the three-period lesson, realizing
that knowledge was three-
dimensional. First the experience
touches the curiosity of the
student in an act of
communication and communion —
an offering. Then the experience
is deepened and explored through
movement, manipulation and
experimentation. Lastly the
concept is integrated and offered
back in an act of reflection and
resurrection. Each experience is
an act of metamorphosis where
knowledge is transformative not
only transmitted. The
transformation occurs in the
method of offering through the
totem of material that manifests a
personal resonance in the body —
the materials are prime -
materialized abstractions that
evoke a physical commitment to
discover a conceptual secret

embedded within. The
exploration is multi-dimensional
voice,

— through movement,

development the three period
lessons manifest differently.

Micro to Macro Cycles

Note also that Montessori iterated
the three periods in her vertical
age grouping. The primary
classes include children from age
three to six. The three year olds
are in a period of high diversity —
they are essentially experiencing
meta qualities of a first period —
orienting themselves in
environment. In their second
year, now four, they begin to
select and deepen their knowledge
and try more variations of the
materials. In their third year now
five and six they become more
reflective — are able to mentor the
younger children and contemplate
their step into elementary — a new
stage and a new metamorphosis
that involves cognitive, emotional
and physical change.

Evolutionary Epistemology
resonates to the successive rings
of Montessori’s tripartite system.
They organized the identity of
social organizations, knowledge
systems, and institutions around
biological phases of:

1.conceptual birth — time of high
diversity, chaos, vulnerability,
absorption; an expectant state,
absorptive and open

2.election - time of
experimentation and expansion
leading to choice, eventual
stabilization, identity formation

3.stasis — consolidation,
reflection, rest, recouping for
the next phase

It’s interesting to note that each

phase - primary, elementary,
adolescence — passes through
these phases in three-year

increments. The three periods are
iterated on a micro and macro
level. At the outset of each phase
the child is spiritually and
cognitively embryonic...at the
close of each phase she is like a
phoenix — sloughing off a
previous incarnation to become a
new person. The interface
between phases is celebrated by a
graduation from casa, to
elementary, to high school.

The Three-hour Work Cycle

Time has tripartite potency and
follows the principles of
Evolutionary Epistemology in
Montessori’s concept of the three-
hour work cycle. Her observation
of the potency of uninterrupted

Continued on page 8
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The Importance of 3 ... (cont’d)

time coalesced when she watched
a child make 44 repetitions of the
same exercise and emerge from
the experience with the peace of
mastery. She began to attenuate
her research toward time as
mentor and discovered stages of
engagement that revealed
themselves in a fluent medium of
choice, experimentation and
consolidation. ~ The casa child
enters the learning environment
(after having been previously
introduced to a variety of
materials and exercises) and we
see her begin to exercise her
muscles of choice. - The first
period is a relationship with
diversity in which she discovers
what pulls her towards
commitment. She chooses
something that attracts her
(selection) — wusually it’s an
exercise that is moderately
challenging and she begins to
focus — experimenting and
repeating until she is satisfied
with her own progress — another

choice — She replaces the material
— socializes, takes her new self
into community — a type of
reflection in which she is
celebrating her achievement in the
mirror of her society and then, she
enters another choice — usually
taking something demanding
more concentration — she works
with increased focus and attention
and emerges peaceful and
reflective. She has travelled a
journey of transformation from
diversity to selection to reflection

From Explorer to Expert
In the adolescent environment this

fluency extends into the
practicality of community
projects. The initial period

involves a sharing of information
and interests — finding what is
known and what is possible. The
prepared environment Ssupports
this exploration — material is
provided for research in multiple

areas — videos, tapes, journals,
essays, songs, art — anything that
extends the subject narrative be it
scientific, historical or artistic.
Strands of research are chosen by
groups of students, and the
process of mnegotiation,
exploration, and selection begins.
This may take weeks and may
involve occupations, - practical
project work relating to
community plans or humanities
research in which the topic is
honed into a presentable form
using a multi-media approach.
The project culminates in a
sharing of expertise — a form of
documentation and reflection.
The three-hour work cycle has
expanded into a three period
lesson in which students
transform themselves from
explorer to expert. In so doing
they mentor and magnify the
group mind of the learning
community. As always, the adult
mentors are on hand to support,
illuminate and guide.

BOOK TALK by Kristin Collver

The OQOut-of-Sync Child -
Recognizing and Coping with
Sensory Processing Disorder
written by Carol Stock Kranowitz,
MA.

This is an excellent book about
Sensory Processing Disorder. The
disorder is clearly described in an
easy to read manner. An overview
of the disorder is given and the
three subcategories, Sensory
Modulation Problems, Sensory
Discrimination Problems and
Sensory-Based Motor Problems

are explained. Each area (visual,
auditory, tactile, vestibular, and
proprioceptive) of potential
difficulty is described and clear
examples of how the behaviours
can manifest are given. The book
includes a number of checklists
that can be used to identify
children that may need further
screening.

This book is very helpful in
understanding children whose
behaviour seems not quite right.

Even if the child does not have a
Sensory Processing problem, the
book helps build an awareness of
triggers of behaviours and makes
one look deeper at problem
behaviours. The book provides
tips for dealing with children with
sensory issues and explains what
professional help these children
may need. The author includes
many further resources that
parents and teachers can consult
to learn more about Sensory
Processing problems.
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A Day In The Life Of A Montessori Directress

Happy New Year! It was a won-
derful holiday and I hope it was
for everyone else as well. It was
a busy occasion, and to return
back to work especially so
quickly after the holidays seems
far too soon. No to mention the
first day back always seems to be
one of the longest. This past
Monday (January 4, 2010) was a
quiet one, the children were
happy and calm, but the direc-
tresses were tired and wishing for
one more day.

Tuesday January 5th, 2010 was a
great day - for me anyways!

8:30 a.m.

The Elementary students entered
the classroom full of joy and sto-
ries. There was a lot more energy
than the day before but it was a
productive vibe. The children
settled into their lessons, took
their challenging work off of the
shelf and began projects. It
looked like it was going to be a
good day.

10:30 a.m.

The children were working away,
wanting new lessons, enthusiasti-
cally working with peers and mo-
tivated beyond measure. Two six
year olds, Kyle and Tayan, who
are in the junior elementary pro-
gram, had initiated a project on
Rocks and Minerals the day be-
fore and needed to do the written
work prior to the exciting experi-
ment. They completed their re-
quired written work and were
ready to do the experiment on the
prepared card. Instead of reading
the instructions the boys decided
to rely on the illustrations.

by Claudia Langlois

Meanwhile, 1 was presenting a
lesson on the History of Writing
and the children were engaged
and loving it when the two six
year old boys came up to me and
quietly but confidently asked if I
had any dead rabbits. I looked at
them, obviously confused as this
wasn't part of their experiment.
"Dead Rabbits?" 1 ask, "No, I
don't have any dead rabbits, what
do you need them for?" My mind
was racing trying to figure out
why they could possibly be ask-
ing for that, and the children who
were receiving my lesson were
looking at me perplexed, then the
two boys showed me the activity
card.

The illustration showed a picture
of a rabbit which had been etched
in clay and pieces of clay had
been shown falling off of the etch
work. As well, it showed the tools
which were to be used. I tried to
explain, but I couldn't. I tried
holding in my laughter, but I
couldn't. My face grew red, my
body shook and tears began
streaming down my face. My two
students were looking at me and
they began smiling, the two boys
were smiling, and everyone was
smiling. Then I began giggling.

An older child came to my assis-
tance, he had done the activity
and gently and thoughtfully ex-
plained the procedure to the
younger boys. "Oh," was their
response. They thought about it,
grinned and said," We're going to
pick another card." What their
plans were, I didn't ask. Either
they will be our future Zoologists
or Geologists. Regardless, the
dynamics that took place during

those few moments will be a
memory that I will be treasure for
years to come.

12:15 p.m.

A group of Junior Elementary
students decide that they would
like to be Casa lunch supervisors
and assist with heating lunches,
washing dishes and cleaning the
floors. The Upper Elementary
surprise me by setting the tables
in the Elementary Classroom with
plates, knives, forks, cups filled
with water and an offer to heat up

my lunch in the microwave.
What could be up?
2:45 p.m.

I was still laughing about the dead
rabbits. We had a wonderful
working afternoon and it was time
to go outside. The yard was icy
but the children knew the rules
regarding safety and expectations,
so out we went. They took shov-
els and the plastic tupperware
bins that we store the balls in and
tried to make their own creations
in the snow. I stood back and
watched. One boy, 8 year old
Sam, had the tupperware bin up-
side down on the snow and he
was hammering with his hand at
the bottom of the bin, he was
turning it every which way he
could and I didn't know what his
purpose was so I watched. After
about five minutes of this pound-
ing the prize came out. A two
inch pile of frozen leaves, 2 feet
wide by 3 feet long that had been
attached to the bottom of the con-
tainer.

Continued on page 10
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Spring Art Corner

Fingerprint Flowers with Spring Flower Pots by Shaza Tehseen

Materials:

For the flowers:

e Construction paper or White
paper if you want colours to
enhanced

e Acrylic paint

e Green pipe cleaners for the
stems

¢ Scissors

e White craft glue

For the pots:
e Styrofoam cup

e Small chunk of floral foam

e Colorful buttons or flower
shaped cut outs

e White craft glue

e Yellow acrylic paint

¢ Paintbrush

e Scissors

Presentation:

Cut out simple flower shapes
from construction paper. Have
child dip finger into paint and dab
off excess on the plain paper ,
then press onto each petal. Dab a
contrasting color into the center
of the flower. Cut stem in into
desired length .Glue the stem to
the back of the flower.

Paint cup yellow, inside and out
and let dry completely. Glue but-
tons around the rim of the cup and
let dry. Glue small chunks of flo-
ral foam inside the cup. Insert
flowers in to the foam. Display
your pretty flowers in this spring
Flower Pot.

Points of Interest:
Finger tips impressions on the
paper. Feeling the textures of the
different materials

Variations on this exercise:
Children can do their handprints
(at least 4) of various spring col-
ours which can be clustered to-
gether to make it look like one big
daisy and white gravel can be
used instead of the floral foam.

Age: 3 years and up

A Day In The Life Of A Directress (cont’d)

He took this frozen masterpiece
in his hands, raised it over his
head and proudly shouted to no
one in particular "Yeah, I got it
out!" Sam then continued to run
up to his peers with his prize
raised high over his head like the
Stanley Cup. How proud he
was, and for me to have ob-
served this was once again a mo-
ment that [ won't forget.

The classroom does get very
busy, regardless if it is a Casa or
Elementary. There is a great deal
we need to do to ensure the aca-
demics are covered, the children
are up to standards and the class-
rooms are well managed. At
times it can make us forget what
we went to school for, Montes-

sori Education. We don't need to
manage the children, the children
progress when they are ready and
they are up to standards. They are
children who do not need our
help, just our guidance. I am find-
ing out that if I stand back and
observe and allow the children to
experience their moments and
allow the dynamics to flow in the
classroom, the harmony of the
academics, the standards and
classroom management naturally
happen.

January 5th 2010 had many mo-
ments I will treasure. It also reas-
sured me as to how I would like
the rest of the year to go. I will
take more time to observe and
enjoy the children, marvel in their

progress, appreciate their distin-
guished way of thinking and com-
ing up with solutions, and to fur-
ther encourage their independence
and self direction so that they can
become the leaders of our future.
These are my goals and when I let
the children be, we all have a suc-
cessful and happy day. We need
to do this more often and I hope
you take that time as well.

As Maria Montessori said "Help
me to help myself," this is what
was reaffirmed to me on this day
and to remind me "The first duty
of an education is to stir up life
but to leave it free to de-
velop"(Maria Montessori) and
this is how I wish to be.
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Research Supports Montessori Philosophy and Practices

Dr. Shanker is Distinguished
Research Professor of Philosophy
and Psychology at York
University. He is the Director of
MEHRI (the Milton and Ethel
Harris Research Initiative), a state
-of-the-art cognitive and social
neuroscience institute at York
University. In addition he has
served as Co-Director of the
Council of Human Development

and is Past President of the
Council for Early Child
Development.

Research Interests: Early child
development, developmental
disorders, Ape Language, Origins
of Language, Language
Acquisition, Abnormal Language
Development, Autism.

To read a full biography on Dr.
Shanker, please go to: http:/
www.ctctbay.org/programs/
d ocume ents /
Dr.StuartShankerBIO.pdf

The following is reprinted with
the permission of Dr. Shanker.
In one of his early editorials,
Egerton Ryerson wrote that
“education ... is as necessary as
the light — it should be as
common as water, and as free as
air.” Ryerson was convinced that
the greater the educational
equality between all members of
society the healthier that society
would be: in all respects. Over the
past twenty years epidemiologists
have confirmed just how
remarkably prescient was this
conviction.

It is largely thanks to Ryerson’s
efforts that Ontario has enjoyed
one of the finest public education
systems of anywhere in the world.

by Dr. Stuart Shanker

In fact, so successful was Ryerson
that the commitment to universal
public education is one of
Ontario’s core defining principles.
And yet, despite the Herculean
efforts made by generation after
generation of teachers,
superintendents, education
faculties, and indeed, families, the
goals of ‘closing the achievement
gap’ between children from
higher versus those from lower
socio-economic backgrounds, or
changing a child’s educational
trajectory from her moment of
entry into school, have remained
as elusive as they were in 1871.

Critics of Ryerson’s belief in the
supreme importance of universal
education have insisted that the

reason why it is so difficult to
change a child’s educational
trajectory is because a child’s
potential to learn is fixed by her
genes. They argue that, rather
than trying to raise every child to
an educational level that only a
minority is able to attain, it would
be far more prudent to tailor a
child’s schooling to her biological
inheritance.

It is only recently that scientists
have begun to have a much better
understanding of why it has been
so difficult to change educational
trajectories. The reason has little
to do with IQ; rather, it has
largely to do with the child’s
ability to self-regulate: to monitor
and modify her emotions, pay
attention, control impulses,
tolerate frustration.

Study after study is now telling us
the same thing: a poor ability to
self-regulate not only impedes a
child’s ability to attend to her
lessons, or to develop those
positive emotions that promote
learning, but may also undermine
peer relations and the teacher-
student relationship. Not
surprisingly, teachers — and peers!
— respond much more positively
to children who are able to stay
regulated, while those who have
difficulty receive less attention or
are treated less sympathetically.

Thus the obduracy of educational
trajectories may be due in no
small part to something as basic
as a child’s inability to deal with
her frustration or anxiety, or
ignore distractions, which can be
heightened by the very act of
coming to school. By grade 1 it is
already difficult to help a child
master these skills. It is when they
are younger, especially between
the ages of 3 and 5, that we have a
special window to enhance the
development of self-regulation.

This morning, the most recent
recipient of the Egerton Ryerson
Award, Dr Charles Pascal, the

Continued on page 12
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Research Supports Montessori Philosophy (cont’d)

Premier’s Special Advisor on
Early Learning, has tabled a
document that may prove to be
every bit as important for
Ontario’s future as Ryerson’s
celebrated ‘Report on a system of
public elementary instruction for
Upper Canada’. Recognizing the
importance of this ‘window of
opportunity’, the Pascal Report
lays out in careful detail how a
universal preschool programme,
taught by teachers trained in early
childhood development, will
improve not only school
readiness, but also the social and
emotional skills that help children
for a lifetime.

Growing the public education
system down to welcome younger
children does not mean subjecting
those not yet ready to the rigors of
a classroom environment. The
report makes clear that the goal
here is not to replicate the sort of
teacher-directed program that
characterizes grade school; it is to
create an environment of child-
directed activity that mobilizes
the child’s interest and
imagination.

The Report lays out the key
reasons why preschool not only
greatly facilitates the transition
into school, but helps lay the
foundation for the social,
emotional, <cognitive,
communicative, and even
physical capacities that underpin
healthy mental functioning.
Beginning around the age of four,
children can make a quantum leap
in their ability to regulate their
emotions and attention. The
child’s interactions with her
parents lays the foundation for
this ability; but interactions
between peers and with teachers
in a preschool setting are vital for

its further development:
especially between the ages of
three to five when the part of the
brain that supports self-regulation
is undergoing a critical growth-
spurt.

No less significant is the impact
that such a program can have on
the child’s developing language,
literacy, and math skills. A report
in The National Institute for Early
Education Research (March 2007)
described how vocabulary scores
in children who attended public
kindergarten were 31% higher
than children without the
program; math skills improved by
44%; and print awareness by
85%. The study also found that, in
order to obtain these favourable
results, the child has to spend a
minimum of 3'% hours in the
preschool five days a week, and
children who attended for three
years did better than those who
attended two years, while the two-
year cohort had higher scores than
those who attended one year.

Of course, the deciding factor
here is the quality of the staffing.
The best teachers are nurturers
who make intentional use of play
and experience-based learning by
using a combination of child-
initiated and teacher-selected
activities. That is no simple feat,
which is exactly why teachers
must be well-trained and
understand the stages of a child’s
development and the signs of
potential challenges.

Fortunately the tools for such a
teacher-training program are
already in place in Ontario.
During the government’s last
term, appointed panels of
kindergarten and early childhood
education specialists developed

Early Learning for Every Child
Today, a curriculum framework
that promotes learning-based play
and helps identify and plan for the
social-emotional and cognitive
learning that happens in quality
environments. They also made
practical recommendations to
enhance the training of
professionals working with young
children. Thankfully, the
influence of ELECT can be seen
on every page of the Pascal
Report.

Universal full-day preschool,
embedded in an established public
education system, linked to
community partners, and
delivered by well-trained
professionals working from a
sound curriculum, will lay the
foundation for great things in
Ontario’s future.

Watch for additional articles by
Dr. Shanker in our next issue.

MONTESSORI SCHOOL

FOR SALE

(G lobal West

Montessori

402 English Bluff Road
Tsawwassen, B C. (Delta)

Well-  WZ_(C8 & |ocated in
established ([ EnFllsh Bluff
business — 0% mentary
Helping School
children reach
their potential 19 students,
for 30 years ages 3-5, in
morning class
Furniture, and also in
Fixtures and afternoon class
Equipment
included in tpr’ftumty
purchasc a lifetime!

CONTACT
shirley@globalwestmontessori.ca

604.943.0525
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An Interview with Kitty Bravo, Co-Founder of The Centre
for Guided Montessori Studies (CGMS) by Shaza

Close to 50 people contributed
significant amounts of time to the
creation of The Center for Guided
Montessori Studies (CGMS), which
is based in the USA, but is
concentrating on reaching out to
future and current Montessori
teachers all over the world. However,
four individuals well known in the
Montessori community played the
most crucial roles in creating a
unique and high quality program:
Jonathan Wolff, Tim Seldin, Marc
Seldin and Kitty Bravo (who was
gracious with her time on a Sunday
morning to give an interview with
Shaza Tehseen).

Q: Can you describe the aims of
CGMS to our readers and what
factors prompted its creation?

A: Founded in 2006, The CGMS
offers a very comprehensive Early
Childhood online learning course,
which incorporate innovative web-
based and video technologies to
provide quality Online Montessori
training at a distance. These same
technologies also allow students to
collaborate more effectively, and
review Montessori theory and
practice more thoroughly and with
greater repetition over time. This
program does not replace or diminish
the importance of traditional training
but has stepped in to provide an
alternative learning approach that is
already being practised by numerous
accredited universities and
educational and vocational school.

We (CGMYS), feel that sometimes it is
hard for candidates to be travelling
from their homes, to quality centres,
leaving their families, and sometimes
altering their lifestyle. In many
countries, most families need a
second income, and cannot afford to
leave work to spend a year or even a
summer in training. We also felt that

sometimes some programs that cram
a lot of curriculum in a few months
tend to over whelm a majority of the
student teachers who may overlook
absorbing some crucial aspects of the
training. Our team 1is lead by
experienced and well-trained
members, is the first to set a standard.
We hope that we can provide an
opportunity for an in depth training
paced with an individuals stamina
and assimilation of information.

O: What challenges did the team face
in setting up a Distance Learning
format for a Montessori Education &
Training program and how exactly
do you do it?

A:The foremost challenge was to
change the scepticism about distance
learning and that this could work for
a Montessori training program. At
first, even I myself spent some time
speculating the effectiveness of such
a format but it is astounding to realise
how technology can pave the way so
wonderfully that it can align theory
and practice.

We have come a long way, as we are
currently the only MACTE Certified
Primarily-Distance Montessori
Training Center Program. Instead of
a few DVDs, we provide literally
hundreds and hundreds of hours of
video instruction online. Students
have both an Instructional Guide and
a Field Consultant in order to ensure
that they receive the support and
feedback they need for properly
absorbing the material. Students
discuss subjects with each other in
their cohort group.

Q: How do you measure the
effectiveness of the program with
respect to the classroom
environment?

A: The most important part in
assessing the outcome of that training
is the student teacher itself in any
program whether traditional or
distance format. The knowledge is
there but the depth and
comprehension that the student wants
to enrich him or herself with is an
individual aspiration but we feel the
most significant difference with a
standard program is that we are
working with our students every
week and they in turn are exchanging
their thoughts and experiences among
each other. We have discussions
online every week, based upon the
Montessori concept and theory and
its application while the student
teacher is applying it in the
classroom. In a standard training, you
would go for a teaching session and
you would think of a few questions at
a given moment but once you
practically go into the field a hundred
more come to your mind which
cannot be answered to or cannot be
catered to immediately as you have
finished the course. However, we feel
this format allows the student teacher
to see the videos repeatedly and have
their questions answered on a weekly
basis. There is a continuous contact
with the instructors who will answer
you gradually through the various
stages of your progress in the course.

Q: Do the student teachers display
more creativity and independent
learning initiatives or are more
dependent on information provided
by the instructor and hence much
more closely following every
instruction?

A:The student who follow any
program to the tee, whether
traditional or distance learning, is I
feel more so an individual thing and
can relate itself to the attitude of the

Continued on page 14
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My Montessori Life Experience Continues

When I was a child at TMS, there
was no option to continue my
Montessori education after grade
6. I went, as did all my peers, into
traditional educational systems,
during one of the most vulnerable
stages of development; young
adolescence. And we were fine.
We were more than fine. Most of
us went on to good schools, good
Universities, good jobs. Some of
us took longer to find our calling.
But we all did what we all tell
parents Montessori children will
do: we adapted, and we
succeeded. We are still
succeeding. And still learning.

My own learning has brought me
back to those adolescent years, as
I prepare to open a Montessori
Middle School classroom next
September. There is a buzz
around Middle Schools in the last
few years in Ontario. It seems to
me that we are reaching a critical
mass — the children, the parents,
teachers and administrators are all
asking for Montessori education
to continue beyond the
Elementary — for the needs of
young adolescents to be met.

There are many schools
considering the options. The
Terra Project, of which I am
pleased to be a part, is working to
create an Erdkinder. Working
towards a tangible and powerful
alteration of the Montessori
community in Canada is exciting.
I feel like I am riding a wave of
energy built up by those who have
already started the work, and
carried forth by those who want to
see the work continue.

by Andrea Lulka

In setting up the program for the
Montessori Jewish Day School, 1
have been fortunate to make
contact with pioneers in
Montessori Middle Schools, in
Canada and abroad. Their support
is unwavering, and when asked,
they always say to start, no matter
how many students there will be,
or the size of the classroom, or the
availability of learning materials.
Just start the program. All you
need is one student, a teacher who
understands adolescence and
Montessori, and a community
from which to learn.

Setting up an adolescent program
may not be as easy as setting up a
second Casa classroom, or even
as easy as starting an elementary
program; there are real challenges
involved. But I have found that
those <challenges seem
insignificant each time the grade
6 students approach me to ask
about homework, or computer
policies in the Middle School.
They want to know where their

internships will be, and when we
are going camping. They want to
choose what they will learn and
how they will learn it, because
they are, after all, Montessori
children. But what has most
impressed me is that they want to
be ready for the next step — they
already know they want to
succeed in High School. They
want to know whether the MIDS
Middle School is going to prepare
them thoroughly. They want to
succeed.

These children are fortunate, that
they will have a cocoon in which
to develop their new bodies,
emotions and thoughts. They will
be more able to deal with social
relationships, better able to
conceive of new ideas and
alternate points of view, and
stronger in their self-identity than
those who leave Montessori, as |
did, in grade 6. Yes, we were fine.
But there is no doubt in my mind
that these children will be better.

call today for a
better tomorrow

Marty Collins, AMI

Phone: 705-770-2064
Phone: 705-888-2164

Email: martymontessori@gmail.com
Web: www.montessorimentor-ami.com
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Infant/Toddler (0-3)

Diploma Program

seven albums including:

*Five Most Important Ideas
in Montessori

# Preparing the Montessori
Environment

# Practical Life Activities

= Communicating the
Montessori Way

*Record Keeping

= Sensory Activities

= Cognitive Activities

*Being a Montessori Caregiver

*Social Activities

=Language Activities

*Materials and Equipment

= Motor Activities

North American
Montessori Center

5% NAMC

Early Childhood (3-6)

Diploma Program

six albums including:

*3-6 Montessori Educator’s
Guide to Theory and
Classroom Practice

*Practical Life Activities

*Sensorial Activities including
Music

*Culture and Science

*Language Arts

* Mathematics

*Qver 475 Blackline Masters
on CD

*Over five hours of Montessori
video presentations on DVD

Lower Elementary (6-9)
Diploma Program
fourteen albums
including:

*Elementary Educator's Guide
to Theory and Classroom
Practice

*Physical Geography

*Cultural Geography

+History

= Science Experiments

*Five Great Lessons/Cosmic
Education & Peace

+Advanced Practical Life

= Botany

* Zoology

= Matter & Astronomy

*Health Sciences, Art & Music

*language Arts - Book 1 & 2

*Math - Book 1 & 2

= (0ver 1,100 Blackline Masters
on CD

FOR DETAILS ON DIPLOMA PROGRAMS,
INDIVIDUAL SALES OF ALBUMS, DVD'S, AND BLACKLINE MASTERS:

www.montessoritraining.net Toll Free: 1-877-531-6665

Become a certified Montessori teacher.
Enroll in NAMC'’s Distance Learning
program and don’t miss a minute of work!

A Teacher’s Dream - Lifetime Resource Materials
are all included in one low tuition fee.

Upper Elementary (9-12)

Diploma Program

seventeen albums

including:

*Elementary Educator's Guide
to Theory and Classroom
Practice

*Physical Geography

#Cultural Geography

*World History

= Scientific Method and
Technology

*Health Sciences

*Astronomy & Ecology

*Botany & Microscopic Study

*Zoology

= US History

#Canadian History

* Matter & Energy

*Language Arts - Book 1 & 2

*Math - Book1,2 &3

*Blackline Masters on CD




